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Preface
In February 2004, a group of public and private funders1 joined
together to support an exploration of early literacy programs
available in the San Francisco Bay Area. The purpose of the
exploration was to describe some of the most significant early
literacy programs in the Bay Area and the nation. Funders
were also interested in the extent to which these programs
might explicitly or implicitly seek to promote children’s socialemotional development and the parent-child bond.
A list of 18 programs was developed, based on programs with
which the funders were familiar, suggestions from other
funders, and ideas from the consultants commissioned to undertake the study. Most of
these programs currently operate or are slated to operate in the Bay Area, although a few
are profiled because they suggest interesting approaches that might be adopted here.
Many of the programs profiled have extensive histories of research and evaluation, but
reviewing that research literature or comparing the programs profiled for effectiveness is
beyond the scope of this review. Rather, this review describes each of the profiled
programs on a set of key characteristics, suggests the implications of those characteristics
for funders and program planners, and identifies areas for further exploration and action.
We are grateful for the support provided by the four funders, the advice and insight
provided by their staff and other participants in the Bay Area Early Childhood Funders
group, and, especially, the time and wisdom of the many individuals whom we
interviewed.
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Background and Methods
In February 2004, a group of public and private funders2 joined together to support an
exploration of early literacy programs available in the San Francisco Bay Area (focused
on the counties of San Francisco, San Mateo, Santa Clara, Alameda, and Contra Costa).
The purpose of the exploration was to create a description of some of the most significant
early literacy programs in the Bay Area and the nation. A list of 18 programs was
developed, based on programs with which the funders were familiar, suggestions from
other funders, and ideas from the consultants commissioned to undertake the study (See
Appendix 1 for a list of programs and contact information.)
Table 1 lists the primary questions addressed through this project.

Table 1.
Questions About Early Literacy Programs
1.
2.
3.
4.
5.
6.
7.
8.

Is this a national, regional, and/or local program?
What is the target population? Who else benefits from this experience?
What are the goals of the program?
What services are provided? With what frequency? How is the program staffed and
administered?
How many children does it serve? At what cost?
Who pays for the program?
What kind of training and technical assistance resources are available to support
replication or continued program improvement?
Has the program been evaluated? What kind of evaluation has been conducted?

The consultants gathered information about each program from one or more of the
following sources:
• The program website
2
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•
•
•
•

Interviews with national experts familiar with the program (e.g., funders or
evaluators)
Interviews with staff from the program’s national office
Interviews with staff from the program’s California or regional office
Interviews with staff from a local program site3

Interview protocols (for national/regional and local program offices) appear as
Appendices 2 and 3.
Appendices 4-21 describe each program on 17 characteristics. For the reader’s
convenience, Table 2 compares the programs on a key subset of those characteristics
(goals, age of children served, primary service strategies, and primary location of
services).
This document briefly summarizes the descriptive information collected in the project,
describes the implications of some of the differences seen across programs, and then
concludes with suggestions for next steps.

Key Aspects of Early Literacy Programs
The program descriptions in the Appendices describe 17 aspects of each early literacy
program. The following defines each and reports the range of differences seen across
programs:
1.

Scope/Scale of Program: The programs that were profiled range from those
operating a small number of local sites to
nationally organized and operated programs. For
example, Reading is Fundamental (RIF) has about
23,000 sites nationally.
Implications: Programs with the greatest scale
typically also have national and state or regional
offices. These offices vary in the services they
provide, as described below. With increasing size,
a greater focus on replicability, evaluation,
accountability, and quality assurance sometimes
(but not always) follows. It may be that, at some
tipping point, programs with a great many sites
find it too difficult to maintain their core operations
while also monitoring the quality and
implementation of services at thousands of sites
across the country.

3

Some program models have as many as 20 to 30 local sites in the Bay Area. The site selected for
interview was recommended either by funders, the state or national offices for the program, or other
community informants. The local programs selected are not assumed to be representative of other program
sites in operation in the Bay Area.
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TABLE 2. COMPARISON OF PROFILED EARLY LITERACY PROGRAMS ON SELECT CHARACTERISTICS
PRIMARY
SERVICE
STRATEGY

EXPLICIT GOALS

1

Program Name
Even Start
Every Child Ready to Read
Families for Literacy
First Books (KQED)
Home Instruction for Parents
of Preschool Youngsters
(HIPPY)
Jumpstart
Learningames
The Letter People

Literacy
2

x
x

Parenting

Child
Develop4
ment

Parent
Life
Course

x

x

X

Child
Age

Home
Visits

Parent
Groups

0-7 years
0-5 years

x

x
x

2

x

x

0-5 years

x

x

x3

0-8 years

x

x
x
x
x

x

Literacy Caravan
Parent-Child Home Program
Parents as Teachers
Raising a Reader

x
x
x

x3
x
x

x
x

x

x3

x

Reach Out and Read

x

x3

Reading is Fundamental (RIF)
Scholastic
Take Home Book
Talk Reach Read
University of Texas Circle
Project

x
x

1.
2.
3.
4.
5.

x
x

x3

x2

x

x
x
x

x

3-5 years
3-5 years
0-5 years
3-5 years
0-8 years
2-3 years
0-5 years

Tutoring

Book
Distribution

PRIMARY LOCATION OF SERVICES

Curriculum

Teacher/
Staff
Training

Multiple
Services

Home

Classroom

CommunityBased
Organization

x

x

x

x

x
x

x

x
x

x
x
x
x
x

x
x

0-5 years
.5-5
years
0-15
years
3-5 years

x

5-7 years
0-5 years

x

x
x

0-5 years

x

mobile
van
x
x
x

x
MD
office

x
x

x
x

x

3

x

x
x
x

x

x

x
x5

x

x

Literacy refers to child literacy, unless otherwise noted.
Parent and child literacy.
Focus in parenting skills is primarily helping parent develop skills that promote child's literacy (e.g., using dialogic reading techniques to read aloud with child)
Program promotes aspects of child development other than child’s early literacy skills or cognitive development.
Operates primarily in family child care homes.
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x

x

x

x

Other

x

x

x

Library

2.

Goals: By definition, these programs were all selected because they seek to promote
early literacy in children, whether by working directly with children, or by teaching
parents or caregivers activities they can do to promote early literacy skills in
children. For example, when they focus on parents, most programs seek to encourage
parents to read with their children, talk to their children, and/or take their children to
the library.
Some programs, however, have additional
goals. For example, Even Start is a family
literacy program that seeks to promote
literacy in children, to help parents
encourage their children’s early literacy,
and to promote parents’ professional
development (e.g., provides adult
education, ESL, or GED courses), their
parental skills generally (often through
parenting education workshops or home
visits), and to promote children’s broad
development beyond just their literacy
skills (often through center-based early
childhood education). Comprehensive
programs typically are based on a holistic view of the child and family and a
recognition that parents’ well-being can have a powerful effect on child
development.
Implications: Generally, it is more difficult to accomplish multiple goals than it is to
achieve a single goal. Funders and program planners should make sure that
programs that have multiple goals also offer multiple services that address each of
those goals, and that the duration and intensity of the program is sufficient to create
change in each of the desired areas.

3.

Program Services: Programs varied in the primary service strategy they offered
families (e.g., home visiting; book distribution or lending; curricula or training for
child care providers; library-based outreach efforts; linkages with television; efforts
embedded in broader family literacy programs). What this means is that programs
differ in where they offer most of their services: some are offered primarily in the
home (e.g., PAT, PCHP, HIPPY); some in child care, Head Start, preschool, or K-2
classrooms (e.g., Scholastic curricula, Learningames, The Letter People); some in
community-based organizations (e.g., KQED First Book); and some at public
libraries (e.g., Every Child Ready to Read, Families for Literacy).
Implications: Funders, program planners, and providers who are seeking a particular
type of intervention have many from which to choose. They might also consider
combining service approaches, such as embedding a book distribution program in an
ongoing home visiting program or early childhood education program (Raising a
Reader has adopted this strategy). Provider familiarity with the population to be
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served can provide helpful insight in selecting a strategy. Funders might also
consider strengthening the capacity of local agencies to select program models that
are suitable for their goals and appropriate for the families they serve.
4.

Scheduled Duration and Frequency of Services: Programs varied a great deal in the
scheduled duration and frequency of the services they offered. Perhaps the most
intensive program of those profiled was Even Start, which recommended that parents
attend at least 60 hours per month of adult education and 20 hours per month of
parenting services, and that children participate in at least 60 hours per month of
early care and education (typically at a center). But, other programs were less
intensive. For example, Reading is Fundamental’s book distribution program
requires participating agencies to hold just three distribution events per year,
accompanied by motivational activities.
Of those programs that collected information on actual attendance and participation
by parents, most reported participation levels that were less than scheduled. National
evaluations of the Even Start program, for example, suggested that the typical family
remained in the program only 10 months, rather than the 2-3 years that families are
expected to remain.
In some cases, parent participation in early literacy activities may satisfy the parent
involvement requirement in another program. For example, First Books/KQED,
Families for Literacy, and Jumpstart all link their parent activities to programs at
their partner sites that have mandatory parent participation components.
Implications: Families will not benefit if they do not receive the services that are
intended, but most parenting programs report difficulties in securing parent
involvement. Funders and program planners should anticipate this, budget flexibly
so as to permit extra services to make up for services that parents might have missed,
and consider providing incentives (including books or educational toys) to encourage
participation. In addition, funders and program planners should consider carefully
the core elements of any proposed parenting program; if parents were to receive only
half the services scheduled, what aspects of the program would be covered? On what
goals would program staff focus?

5.

Population Served: The children served through the
profiled programs ranged from birth to 15 years of age
(RIF), but, typically, were between the ages of birth
and 5. Some programs also focused on the children’s
parents, or sought to change the behavior of the
children’s child care or K-12 teachers (e.g., the
University of Texas CIRCLE program includes a
training component for early childhood education
teachers).
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Beyond those aspects, however, most of these
programs focused on children whose parents were
low-income, low-education, or low-literacy.
Exceptions include the home visiting program
Parents as Teachers, which is typically offered to all
parents in a geographic area (e.g., Missouri);
curricula like The Letter People or Scholastic which
focus on classrooms, rather than particular
populations of children; and the book distribution
program, Take Home Book, which seeks to reach children in all K-2 classrooms
(although it targets school districts with high proportions of low-income students).
Implications: Funders and program planners should select programs that have been
employed successfully with the population that they are seeking to serve.
6.

Staff Background and Training Requirements: The staff employed in these programs
range from paraprofessionals (e.g., HIPPY and PCHP both select home visitors who
live in the community being served and often are potential or prior clients) to
individuals with degrees in early education, social work, or other fields. In some
cases, paraprofessionals may be better able than professionals to understand the
language and culture of the families they are serving, and some agencies may also
see employment of paraprofessionals as part of their larger mission for community
economic development. Some programs may employ volunteers (e.g., the Alameda
program site of the Parent-Child Home Program uses volunteers for its home visiting
services to keep costs down).
Some programs are beginning to recommend increased professionalization in
staffing. For example, effective December 2004, Even Start has implemented new
educational requirements for staff.
Even if staff have relatively limited professional backgrounds or experiences,
programs can provide training for them. The programs surveyed here differ
considerably in the amount of training that they provide staff. Pre-service training
requirements can range from almost none to a one-day workshop (e.g., The Letter
People curriculum) to Jumpstart’s mandatory, 30-hour preservice training for
university student tutors, and follow-up training and support can include weekly
teacher coaching and follow-up (e.g., CIRCLE training for preschool teachers). In
part, these variations may reflect differences in the background of the staff who will
be implementing the services. They also may reflect differences in the model itself:
some models (e.g., KQED) employ a train-the-trainer method. In those models,
trainers may receive more intensive training than the staff who will implement the
services.
Implications: This report does not reach conclusions about the benefits of
paraprofessionals or volunteers versus staff with particular degrees, but funders and
program planners should weigh the complexity of the program and the intended
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goals with the background and training requirements of the program. To the extent
that the program has multiple, complex goals, then it will be important to make sure
that staff have significant levels of background experience and/or in-service training
and supervision.
Training can focus on delivering the intervention itself, on the theory and basic
knowledge that underlies the intervention (e.g., principles of child development),
and/or on how to maintain quality in services. Comprehensive training probably
encompasses all these issues, but programs may have a hard time balancing the need
for training with the need to deliver services.
Finding the appropriate balance and intensity of training and determining the
appropriate topics to be covered are all important issues for additional exploration.
7.

Caseloads and Group Size: Not all programs were able to report these figures.
Typically, however, they vary depending upon the intensity of services offered, and
the extent to which those services are offered to groups or on a one-to-one basis. For
example, home visiting programs will typically have caseloads of about 15 families
to 1 home visitor for programs serving families 2-4 times a month, and as many as
40-50:1 for programs serving families only once a month. Early literacy programs
that operated through preschool or child care programs typically relied on statemandated caseloads. Several programs that provide workshops to parents
recommend group sizes of about 30-35 people.
Implications: There may be little actual variation in caseloads and group size across
programs in practice. However, funders and program planners should make sure that
programs know the performance standards for the services that they are trying to
deliver.

8.

Services Provided by National/Regional Offices:
As mentioned earlier, it is the programs with the
most local sites that tend to have national or
regional offices. The national or regional offices
provide some amount of coordination (e.g., they
keep a tally of program sites), program
development, advocacy for the program with
public and private national funders, and, to a lesser
degree, quality assurance, evaluation, and technical
assistance to sites on a start-up or ongoing basis.
Relatively few programs provide ongoing funding
for local sites, but exceptions include Even Start,
which provides a share of initial and ongoing
funding; RIF, which will match funds raised by
local site to provide free books for distribution; and
Reach Out and Read, the book distribution
program based in pediatrician offices. Sometimes
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local programs are required to pay the national or regional offices for their services.
Implications: While sites that are starting out may benefit from assistance from
national or regional offices, that assistance may wane as sites multiply. Funders and
program planners should examine the services provided by the offices for any model
carefully before assuming that the presence of a national office will mean ongoing
technical assistance or training.
Of course, the national programs that match local contributions are providing a
significant incentive for program adoption, and funders and program planners may
want to consider ways in which to partner with those programs to leverage funds.
9.

Evaluation: A few of these programs have been tested with rigorous randomized
trials (Even Start, HIPPY, PAT, PCHP, ROAR), and Abt Associates is undertaking a
randomized trial now in Even Start sites that will compare various early literacy
curricula (including Learningames and The Letter People). These programs have
typically been the best-studied of the group, and there may be hundreds of
evaluations of varying methodological rigor for this core group of programs. Most of
the other programs have conducted some evaluation using less rigorous methods
(e.g., one-group, pre- post-test designs), but we were not able to assess the quality or
results of these efforts within the scope of this project.
The national offices of the larger programs typically collect most of the research
studies that have been conducted, but they may not know about or consistently
collect evaluations conducted by local program sites, so there are undoubtedly large
numbers of reports that remain to be collected and analyzed.
Implications: Although relatively few of these programs have been evaluated using
rigorous research methods, there are hundreds of evaluations concerning these
programs, employing a wide range of methodologies. Comparing the programs
would require reading through those studies, which is an area for further exploration.

10. Program Content Regarding Early Literacy, Parenting, and Children’s SocialEmotional Development: Many programs represented their curricula or service
strategies as research-based. Programs such as CIRCLE, HIPPY, The Letter People,
Every Child Ready to Read @ Your Library, and Scholastic have documentation or
have developed their materials such that each element in their lesson plans or
materials can be linked to specific early literacy skills that children need to develop
(e.g., phonological awareness, letter recognition, vocabulary development, phonemic
awareness).
Programs involve parents in one of two ways. Some programs teach parents to read
with children using a dialogic reading approach, in which parents comment on and
talk with the child about the pictures and text in a book so as to promote language
development. Programs may also encourage parents to engage in literacy-promoting
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activities with the child (e.g., conversation,
taking the child to the library, having books
in the home, etc.).
Some programs go beyond this narrow focus
to seek to change parents’ interactions with
their children in a broader way. They seek to
promote children’s social-emotional
development and strong parent-child bonds
by providing didactic parenting education
and/or by modeling good parent-child
interactions (e.g., PAT, Even Start, PCHP,
HIPPY), or by assuming that the act of
parents and children reading together will be
reinforcing and will promote parent-child
attachment (e.g., Raising a Reader, Take Home Book).
Implications: The parent and child outcomes these programs seek to achieve are
closely linked to one another, such that achieving goals in one area (such as parent
literacy) can help ensure that other goals are met (such as child literacy). However,
most human services research suggests that programs are most likely to achieve the
goals on which they focus explicitly. If funders and program planners are interested
in promoting particular goals (e.g., early literacy, parent-child bonding), they should
examine the curriculum and service strategies in the programs to see if they build the
skills that parents or children need in order to achieve those desired goals.
11. Requirements for Local Sites to National or Regional Offices: Many programs have
national offices, and some also have state or regional offices. Programs vary,
however, in what they require of their local sites. In some cases, nothing is required
(e.g., Learningames, The Letter People, and Scholastic curricula). In other cases,
programs are required to sign agreements that they will implement the program as it
was originally designed, their staff will meet continuing education requirements,
their sites will be assessed on an ongoing basis, and/or any adaptations to the model
will be cleared with the national offices (e.g., HIPPY, PCHP, Jumpstart). Local sites
are sometimes required to pay fees to the national offices as a franchisee would in a
for-profit business.
Implications: As program sites grow in number, it appears that national offices
emerge and begin to make requirements on local sites. However, some of the largest
programs (e.g., RIF and PAT), may not be as stringent in their requirements of sites
as are some other programs, and it may be that when programs reach a certain
number of sites, management of the many sites becomes increasingly difficult and
costly.
12. Quality Assurance Activities: Some programs assume that their program materials
are clear enough, or the programs into which they are being placed are sophisticated
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enough, that no follow-up quality assurance activities are needed. This appears to be
the case for some of the curricula and book distribution programs. For the most part,
however, as programs develop multiple goals or begin to offer more services,
national offices begin to institute more requirements to make sure that services are
being implemented as intended. For example, in some programs, local sites are
invited (PAT) or required (e.g., HIPPY, PCHP, Reach Out and Read) to enter
extensive data on program performance into a database. In some programs, those
data are then examined for trends and quality by the national offices, and technical
assistance (typically in the form of a site visit by a specially trained individual) is
then offered to the local site to help them improve services (e.g., HIPPY, PCHP).
Implications: Considerable research indicates that services must be of sufficient
quality if families are to benefit. Funders and program planners should focus on the
quality assurance mechanisms in place in program models, and, if they do not exist,
they should consider ways to establish performance standards and monitor quality.
Important questions to consider in future investigations are: (1) whether national
program offices experience tension between scaling up to multiple sites and
providing sufficient and cost-effective technical assistance and quality assurance;
and (2) how program models have successfully addressed this challenge.
13. Recruitment Sources: Profiled
programs differ in their recruitment
strategies, and in whom they try to
recruit. Most national programs
recruit providers and sites, leaving
recruitment of individual families to
the local sites.
Curricula (Learningames, The
Letter People, Scholastic) are
basically for-profit ventures that rely on typical marketing strategies to encourage
early childhood programs to purchase their programs. Other national programs may
rely on word-of-mouth to recruit new sites.
Local sites then are responsible for recruiting families into services. Most programs
use the same approaches: word-of-mouth from existing clients, and referrals from
schools, health care settings, and other community-based organizations.
Implications: Start-up programs usually have a harder time recruiting families into
services than do existing programs. The Parent-Child Home Program recognizes this
explicitly by recommending that sites budget for lower caseloads in the first year of
services than in subsequent years.
Programs that are created as stand-alone, new nonprofits may have an even harder
time recruiting families than programs that are embedded in existing community
organizations, where they can rely on their existing clientele to refer families, and on
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the reputation of the organization as a trusted member of the community. Of course,
working through such longstanding partner organizations may limit services to
families already involved in programs.
The early literacy programs profiled in this report have adopted a wide range of
approaches to reach families, including working with other agencies to reach
children in the places they frequent (e.g., doctors’ offices, libraries, child care
programs, and homes). The capacity of different approaches to reach and engage
families is another important area for further exploration.
This report was not designed to determine if different programs are reaching
overlapping populations, or if services are distributed broadly and equitably across
communities. This would also be an area for further exploration.
14. Ability to Tailor Services for Special Populations: Most of these programs have
delivered services to a broad range of low income families. They may rely on hiring
individuals from the community to make sure that staff speak the language of the
families, but many program materials have been translated into a variety of
languages. The most common languages for materials appear to be English and
Spanish, but programs also report that they have translated some or all of their
materials into Chinese (Cantonese and Mandarin), Hmong, Somalian, Bosnian,
Haitian/Creole, Vietnamese, Laotian, Cambodian, Tagalog, Thai, Russian, Arabic,
Japanese, and Hindi.
Some programs have adapted
materials to serve parents who
cannot read. For example, the
HIPPY home visiting program,
which seeks to encourage parents to
work with their children on literacyrelated activities each day, has
recorded Spanish language books on
audiotapes, so that parents can
“read” the books with their children,
and perhaps begin to read
themselves. Families for Literacy, a
tutoring program for low-literacy adults, believes that parents who are encouraged to
read children’s books with their children will be more likely to persevere in their
own efforts to learn to read. Other programs (e.g., Raising a Reader) use hand-outs,
videos, and/or workshops to demonstrate how low-literacy parents can read with
their children by turning the pages in a book and talking about the content of the
pictures.
Other modifications include a new HIPPY adaptation, launched in Los Angeles in
2004, to serve foster families.
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Implications: Most programs report that they
have successfully served multiple
populations. While most materials have been
translated completely into Spanish and
subsets of materials into other languages,
funders and program planners may need to
pay for translations of other materials into
certain languages, depending upon the
program and the population being served. It
is important to note that some individuals
interviewed suggested that some immigrant
parents welcome program services as a way
to make sure that their children learn English, and so it is important to determine
why parents are enrolling in the programs, and what services they need, before
automatically assuming that parents will want all materials translated.
In addition, other individuals noted that it is sometimes difficult to find books to
distribute that are in the appropriate languages, so it is possible that group purchasing
of books in a variety of languages might be a course of action to pursue. This is a
strategy being explored by the California Reach Out and Read coordinator.
15. Costs: For this report, national and regional program offices were asked to estimate
the costs of their programs, and the typical program budget. Only some were able to
do so, but, even those estimates should be considered very rough. Cost estimates in
this report should not be relied upon for comparisons across programs for several
reasons:
•

•
•
•
•

Several programs (e.g., Reach Out and Read, Scholastic, The Letter People)
include only the direct costs of the books or curricula in their estimates. They do
not measure the training, coordination, or administrative costs necessary for
successful program implementation.
Some agencies see the early literacy services as a component in a larger,
integrated program, and they cannot easily pull out the early literacy costs from
their organization-wide budgets.
Programs may rely on staff who are paid through other programs or partner
agencies, and they may not include the costs of that in-kind staff contribution in
their budget estimates.
Programs routinely make creative use of in-kind and matching contributions, but
there are no uniform procedures for reporting such contributions.
When national offices report the costs, they usually rely on estimates provided by
local sites, but local sites do not gather or report their costs uniformly.

While the estimates are rough, it does appear that costs are roughly equivalent within
program type. For example, home visiting programs such as PAT, HIPPY, and
PCHP probably all cost about $1,200-$2,200/family/year, with variations due to the
frequency of visits a site chooses to implement, or the local labor market costs. The
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Alameda PCHP site, for example, has chosen to implement its program with
volunteers to cut down on costs. Using the costs at that program site to estimate what
it would cost to mount a PCHP program elsewhere in the Bay Area therefore is not
recommended.
The only other general point to make about costs is that programs such as Even Start,
which offer multiple services to families, are more expensive than those that offer
relatively few services. Book distribution programs are among the least expensive
described in this report.
Implications: Programs may give estimates of costs, but they are rough, poorly
defined, and cannot be relied upon for exact program planning. Funders and program
planners wishing to implement a program must explore this aspect more carefully.
16. National Range of Funding Sources: Programs are funded by a wide variety of
public and private sources. Public funding sources include federal sources such as
the departments of Education (for example, Bilingual Education, Migrant Education,
Parent Information Resource Centers (PIRCS), Even Start, and Title I), Health and
Human Services (e.g., Head Start), and Housing and Urban Development. Public
research funding has been made available by the National Institutes of Health, the
National Institute of Child Health and Human Development, and the National
Science Foundation. State and county dollars include funding from First 5, adult
education, and general funds. Private sources include foundations, private donations
from individuals, and corporate subsidies or in-kind support (especially from book
publishers such as Scholastic). Some programs use sources such as AmeriCorps of
work-study funds to subsidize staff costs.
Implications: Many programs receive funding from the same handful of state or
federal sources. In California, First 5 is a significant funding source for early literacy
programs, particularly the recent First 5 initiative that focuses on school readiness.
However, to the extent that First 5 dollars are used more often for start-up than
ongoing support, these programs will face fundraising challenges over the next few
years, as their First 5 funding ends.
As book distribution and lending programs grow in size, they may be able to
purchase books from publishers at a considerable discount. As mentioned above, the
California Reach Out and Read coordinator expressed interest in collaborating across
programs and sites to implement greater volume discounts and to be able to order
specialized books that would not otherwise be available.
17. Typical Administering Agency: Programs are administered by a variety of agencies,
including early childhood programs (family child care homes, Head Start, public
preschools, child care programs); school districts, health care settings, libraries, city
or county government agencies. Most of these programs could be administered by
many different sorts of agencies, with the probable exception of curricula programs
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that will wind up in early childhood group-based programs or Reach Out and Read,
which focuses exclusively on delivery in pediatric practices.
Implications: Each of these administering agencies has its own view of the world and
of the needs of children and families. The same program model will likely be
adapted and staffed somewhat differently, depending upon the administering agency.
Program planners and funders should consider carefully the agency in which a
funded program is to be placed and the implications of that placement. An interesting
situation arises when an administering agency adopts multiple early literacy service
strategies. For example, some local Even Start program sites might employ PAT,
HIPPY, and an early literacy curriculum. Agencies in that situation must resolve
potential conflicts in program performance standards that may exist among the
different models.

Next Steps
The interviews and background research that were conducted as part of this project
suggest several possible next steps. These next steps all address three main goals:
(1) making sure, before proposed programs are adopted, that they have content that
suggests that they will work,
(2) after programs are adopted, making sure that they are implemented, structured, and
administered so as to promote effectiveness, and
(3) making sure that dollars and program resources are used efficiently across the
community.
The next steps are described below.
Content of the Program Model
Funders and program planners always wonder
which program has the best chance for
improving the lives of children and families.
They should consider if programs have the right
content: Do they build the skills or eliminate the
barriers that must be addressed if goals are to be
achieved? If they have multiple goals, are
services sufficiently intensive so that it is
plausible that all stated goals can be achieved?
Building the required skills. For example, before
adopting a particular program model to build
early literacy, funders and program planners
should consider if the program includes elements
that researchers have demonstrated are necessary
skills children must have to achieve literacy. For example, do programs encourage the
development of a broad vocabulary, the use of language in a variety of settings,

Gomby, Goldstein, & Goodban, 2004

14

development of phonemic awareness, phonological awareness, an understanding of how
books and writing work, and so on?4
Programs that help children develop more of these necessary skills will go further in
promoting their goals than programs that address only a few, or that do not link with
other activities that can promote those skills.
Some of the programs profiled in this report have already examined their curricula to see
how they promote particular early literacy skills or the parent-child relationship (e.g.,
HIPPY, PAT, PCHP), and others suggest that they have done so (e.g., The Letter People,
CIRCLE model).
Comprehensive versus Narrowly-Focused Programs. While the curriculum-based, and, to
a lesser extent, the book distribution programs, are typically focused only on building
early literacy, other programs such as Even Start and the home visiting programs have
multiple goals, including promoting parenting skills and sometimes parents’ educational
and professional development. Each of these goals must be addressed explicitly if it is to
be achieved.
Possible Next Steps:
1. One way to make sure that program content builds the skills
needed and provides services related to each goal is to ask
programs to provide a logic model for their proposed services.
HIPPY, PAT, and PCHP are all in the process of developing
logic models. Funders might support the development of such
logic models or analyses of curricula and content for those
programs that have not yet done so.
2. Cast a broader net. Additional program models were
identified while undertaking this project. It would be possible to
review those additional programs to describe them in the level of
detail contained in this report. (Examples include National
Center for Learning Disabilities screening tool for early literacy
skills; San Jose’s Books for Little Hands program; and so on).
3.

Funders could help programs that are less firmly research-based to learn from the
research and materials already developed by other programs. This might mean, for
example, joint training for staff from multiple program models in early literacy skill
development. In some cases, this might actually result in change in the program’s
model or content.

4

For a list of necessary elements related early literacy, see Neuman, S.B. & Dickinson, D.K. (Eds.) (2001).
Handbook of early literacy research. New York: The Guilford Press; Armbruster, B.B., Lehr, F., &
Osborn, J. (Sept 2001). Put reading first: The research building blocks for teaching children to read.
Available at www.nifl.gov.
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4.

Funders could help support ongoing efforts to develop and expand statewide
preschool content standards. These should cover a broad range of content areas, and
tie into existing kindergarten content standards. Such preschool standards would
align preschool efforts with existing kindergarten standards and curriculum.

Program Implementation and Quality
Even if a program has the right content, it must be implemented well if families are to
benefit. The program must be implemented with fidelity to the critical elements of the
model and by staff who understand and are trained to deliver the services in a way that
families will welcome. The programs profiled vary widely in the extent to which they
have focused on program implementation and quality. Some have explicit performance
standards, some do not; some require staff to have extensive pre-service training,
experience, or educational backgrounds, and others do not. Some provide a great deal of
technical assistance to and monitoring of sites to make sure that programs are
implemented well, and others do not.
But, do “high-touch” programs (those with many requirements, extensive technical
assistance and monitoring) produce better outcomes than those programs that are
relatively “low-touch” turnkey operations? What types of training and technical
assistance do local, regional, and national sites believe to be most effective? Which
approaches are associated with the greatest benefits for children and families? How do
the number of goals and complexity of program services influence the answer to these
questions? How do these answers vary when programs are standalone versus embedded
in a multi-service agency (e.g., what performance goals pertain to programs that are an
amalgam of multiple early literacy programs)?
Possible Next Steps: Answering all these questions can begin with the following steps:
(1) Select a subset of the profiled programs that represent both high-touch and low-touch
programs, single goal and multi-goal programs, and/or standalone and programs housed
in multi-service agencies; and (2) explore one of a number of questions with that subset
of programs. These could include:
a.

Review the results of evaluations for those programs to see if patterns emerge.

b.

Conduct site visits and interviews with individuals from local program sites, and
interviews of individuals from regional and national program offices to learn what
type of training, technical assistance, performance standards, monitoring, and quality
assurance activities they find useful.
This activity will reveal what issues the programs struggle with to make sure that
quality remains high. There will probably be some common issues, and, perhaps,
some solutions that would work across a variety of program models.

c.

Convene individuals from local sites across different early literacy models to see if
they can learn from one another how to solve quality and implementation issues.
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These issues could include, for example, recruiting and training staff, engaging
families, delivering culturally competent services, and so on. For example, do
programs find that offering tangible incentives (such as books) increases parent
engagement? If so, then linking book-distribution programs to ongoing family
support or parenting programs might make a great deal of sense.

Using Dollars Efficiently
Funders and program planners can take several steps to make sure
that dollars are used efficiently across communities and within a
single program.
1. Identify gaps in services; where some community-based
programs provide enriched services but other nearby
neighborhoods have fewer or less enriched services, coordinated
planning can help make sure that more families are served with
greater consistency.
2.

Explore the true costs of starting up and operating a subset of the programs profiled
in this report. As described above, the cost estimates included in this report are very
rough. However, it is only by knowing the true program costs that funders and
program planners can make sure that they are making good choices with their
dollars. An in-depth exploration of a subset of ongoing programs would illustrate
the costs for services, administration and overhead, training and professional
development activities, associated ancillary services, and sustainability.

3.

Develop an early literacy coalition for each geographic area of interest. Santa Clara
County, for example, has formed an early literacy coalition that works together to
identify gaps in services, areas of multiple program coverage, collaborates on
funding requests and program planning, and coordination of purchasing of books.
Programs could also engage in shared training on issues they all face, such as early
literacy, parent-child relationships, general child development, engaging families,
and so on.
Members of such a coalition could include programs offering early literacy services,
First 5, the libraries, the city schools, and the County Office of Education, as well as
other interested funders and partners such as local businesses and civic groups.
It is interesting to note that, as a result of a conversation with the Reach Out and
Read state coordinator in which the Santa Clara County coalition was described, one
of the authors of this report5 helped convene and facilitate a meeting to begin to plan
an early literacy coalition in Merced County, with the support of the state Reach Out
and Read coordinator. As a direct result of this project, the establishment of an early
literacy coalition is being incorporated in the county’s Children’s Action Plan
(currently being finalized). Similar results might be possible in other counties.

5

Nancy Goodban
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4.

Funders can coordinate their dollars to develop a common program evaluation
structure and battery of instruments for a variety of programs that all seek to promote
early literacy. Such an effort will help small, individual programs that may not have
the resources individually to undertake an evaluation. In addition, if there are
sufficient early literacy programs in a geographic area, an evaluation of multiple
programs may reveal community-wide effects that would not be evident in the
evaluation of the participants of a single program.

Conclusions
While this report was not designed to identify service gaps in the Bay Area, the report
does reveal that the Bay Area is home to a wide range of early literacy programs. They
serve multiple groups of families, with a wide variety of strategies, and in multiple
settings. Their very diversity is a strength, because it means that it is likely that there will
be approaches that will work for most families in the community. At the same time, that
diversity is also an area of potential further exploration. These programs, and their
funders and program planners undoubtedly have much that they can learn from one
another about how to serve families and children most effectively. If they are given the
opportunity to share with one another and to coordinate their efforts, children and
families ultimately will benefit.
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10. Learningames
11. The Letter People
12. Literacy Caravan
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Appendix 1.
Programs, Contact Information, and Web Sites,
and Other Individuals Interviewed
Many individuals were interviewed or contacted about the specific programs profiled in
this report and about early literacy generally. The following lists those individuals and
provides their contact information.

Even Start
Web Site:

www.ed.gov/programs/eventart/formula
www.cde.ca.gov/sp/cd/op/evenstart.asp

National Office:

Jill Stewart
U.S. Department of Education
202-260-2533
Jill.Stewart@ed.gov

Regional Office:

Gloria Guzman-Walker
William F. Goodling Even Start Family Literacy Program
916-319-0274
gguzman@cde.ca.gov

Local Site:

Gloria Nudelman
Redwood City Even Start
650-569-2332
gnudelman@rcsd.k12.ca.us

Evaluation:

Annual performance reports and outcomes available on national
Even Start web site (click on performance); three comprehensive
multi-year evaluations available from consultants or from study
authors (Abt Associates)
Jean Layzer
Abt Associates (conducted federally-funded, multisite evaluations
of Even Start)
617-349-2817
Email: jean_layzer@abtassoc.com
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Every Child Ready to Read @ Your Library
Web Site:

www.ala.org/ala/pla/plaissues/earlylit/earlyliteracy.htm

National Office:

Barb Macikas
Public Library Association
312-280-5025
bmacikas@ala.org

Regional Office:

N/A.

Local Site:

N/A

Evaluation:

Report on pilot program evaluation available on website, as well as
sample workshop scripts and other materials.

Families for Literacy
Web Site:

http://literacyworks.org/clis

National Office:

N/A

Regional Office:

Carla Lehn
Library Development Services
California State Library
Sacramento
916-653-7743
clehn@library.ca.gov

Local Site:

Barb Barwood & Susan Charlton
San Rafael Public Library & Marin Free Library
415-485-3318
bbarwood@marinliteracy.org

Evaluation:

2002 evaluation study available in hard copy; also sample parent
assessment questionnaires and site reporting forms. Website
contains downloadable copies of program standards and other
program support resources.
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First Books
Web Site:

www.kqed.org/topics/education/childcare/firstbook.jsp
www.pbs.org/readytolearn/
www.firstbook.org

National Office:

Lidia Soto Harmon (provided evaluation report information)
Senior Vice President
Community Development
First Book
202-393-1222 x27
lsotoharmon@firstbook.org

Regional Office:

Lariza Dugan-Cuadra
Program Manager
415-553-2282
lcuadra@kqed.org
Sheila Butcher-Smith
Manager
Early Learning
Education Network
KQED
415-553-2896
sbutchersmith@kqed.org

Local Site:

Kelli Pearson & Ana Linder
San Francisco Community Learning Center
650-877-8540
kelli.pearson@ssf.net
ana.linder@ssf.net

Evaluation:

Hard copy available of Rockman Assoc. (2001) evaluation of
KQED First Book program. Hard copies also available of two
Louis Harris evaluation reports from First Book national,
examining regional implementations of the book distribution
program. Also have sample KQED-CBO site MOU and parent
publications.
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Home Instruction for Parents of Preschool Youngsters (HIPPY)
Web Site:

www.hippyusa.org

National Office:

Elisabet Eklind
Executive Director
(212) 532-7730
eeklind@hippyusa.org

Regional Office:

Clinton Pearson
California State HIPPY Office
(619) 264-1554
clinton@cahippy.org

Local Site:

Lucia Barrow
HIPPY, San Francisco Unified School District
415-355-7335
lbarrow@muse.sfusd.edu

Evaluation:

Annotated list of research reports on web site, along with annual
reports that summarize national program performance.

Jumpstart
Web Site:

www.jstart.org

National Office:

Rob Waldron
CEO
617-542-5867 x 276 (not interviewed for this project)

Regional Office:

Anthony DeGuzman
Managing Director
Western Region
415-402-2597
Anthony_Deguzman@Jstart.org
Lydia Stebbing
Site Supervisor
San Francisco State University
415-405-3593
lstebbing@sfsu.edu

Local Site:

Caroline Bankhead
Frandelja Enrichment Center
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San Francisco
415-822-1699
Evaluation:

Electronic copies of 2000-01 national evaluation of 10 sites and
2002-03 evaluation of six California sites provided by Jumpstart
staff.

Learningames
Web Site:

N/A

National Office:

Joseph Sparling
919-929-1017
sparling@unc.edu

Regional Office:

N/A

Local Site:

Alameda Parent-Child Home Program site will be part of national
Learningames/Even Start evaluation, beginning Fall 2004

Evaluation:

Extensive academic literature exists reporting findings from
demonstration projects using the Learningames curriculum (e.g.,
Abecedarian). Selected articles available in hard copy and
additional bibliography available from Learningames office, but
studies not yet collected on a web site.

The Letter People
Web Site:

www.letterpeople.com/preschool/preschoolidx.htm?section+lpstory

National Office:

Richard Abrams
Chair
203-756-6562
ria@letterpeople.com
Dan Wasp
President
203-756-6562 x 375
danw@abramsandcompany.com

Regional Office:

N/A

Local Site:

Mary Marin, Ed.D.
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Executive Director of Child Development Programs
San Francisco Unified School District
415-750-8599
mmarin@muse.sfusd.edu
Evaluation:

White papers and annual internal efficacy studies available on web
site.

Literacy Caravan
Web Site:

www.westonwoodsinstittue.org/literacycaravan.html

National Office:

Laurie Noe
203-222-3880
lnoe@westonwoodsinstittue.org

Regional Office:

N/A

Local Site:

Olga Valencia
Fruitvale Even Start
Oakland
510-535-6946

Evaluation:

Weston Woods has made available a brief evaluation report based
on pre- and post-test data for a set of pilot sites in Connecticut
(2001). New evaluation underway to look at child outcomes (report
expected Fall 2004).

The Parent-Child Home Program
Web Site:

www.parent-child.org

National Office:

Sarah Walzer
Executive Director
516-883-7490
Swalzer@parent-child.org

Regional Office:

N/A

Local Site:

Cindy Wasko & Kathryn Benton
Alameda Family Literacy Program
510-769-7205
cwasko@alameda.k12.ca.us
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Evaluation:

Annotated list of more than 40 reports and peer-reviewed studies
available on web site

Parents as Teachers
Web Site:

www.patnc.org

National Office:

Kate McGilly (foundation liaison)
Karen Guskin (director of research)
(314) 432-4330
kate.mcgilly@patnc.org
karen.guskin@patnc.org

Regional Office:

N/A

Local Site:

Roxana Fine
South Coast Collaborative—Parents as Teachers
LaHonda-Pescadero Unified Schools
Pescadero, CA
(650)-879-1691
roxanaf@southcoast.net

Evaluation:

Annotated list of selected research studies on web site, along with
annual reports that summarize program performance nationally

Raising a Reader
Web Site:

www.pcf.org/venture_philanthropy/rar.html
www.raisingareader.org

National Office:

Melinda Su
National Director
650-854-5566 x204
msu@cvp.pcf.org

Regional Office:

Janell Flores
San Francisco Director
415-808-4343 (wk)
415-602-1840 (m)
jflores@uwba.org

Local Site:

Edna Dalton
Kai Ming Head Start
San Francisco
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415-776-9870
Evaluation:

Several evaluations and program materials (including Theory of
Change, parent videos, etc.) available from the Raising a Reader
website. Evaluation of San Francisco program available from the
United Way of San Francisco website.

Reach Out and Read
Web Site:

www.reachoutandread.org
www.ca-reachoutandread.org

National Office:

Ron Bailey
Director of National Programs
617-629-8042
Ron.Bailey@reachoutandread.org
Anne-Marie Fitzgerald
Director of Development
617-629-8042 x226
Annemarie.Fitzgerald@reachoutandread.org

Regional Office:

Suzanne Flint
Director
California Reach Out and Read
916-453-1412
Suzanne@ca-reachoutandread.org

Local Site:

Dr. Antonia Zazueta
East Valley Community Clinic
San Jose
408-254-6320
Antonia.Zazueta@hhs.co.santa-clara.ca.us

Evaluation:

Several studies published in peer-reviewed journals, listed on web
site

Reading is Fundamental
Web Site:

www.rif.org

National Office:

Betsy K. Carlson
Senior Program Specialist & Western region Team Leader
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202-673-1520
Bcarlson@rif.org
Regional Office:

N/A.

Local Site:

Edy Scripps
Reading Specialist& RIF Coordinator
Le Conte Elementary
Berkeley
510-644-6290

Evaluation:

Extensive descriptions of programs and resource materials on
website. No evaluations produced.

Scholastic: Building Language for Literacy Curriculum
Web Site:

http://teacher.scholastic.com/activities/bll/

National Office:

Kate Treveloni
212-965-7361
Ktreveloni@Scholastic.com

Regional Office:

Mark Moyer
California sales
818-610-7272 x211
Mmoyer@Scholastic.com

Local Site:

Tina Johns
Early Reading First
Merced City School District
209-385-6618
tjohns@mcsd.k12.ca.us

Evaluation:

No national evaluation

Take Home Book
Web Site:

www.takehomebooks.org

National Office:

N/A.

Regional Office:

Joan Wylie
650-366-7292
joanwylie@hotmail.com
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Local Site:

Chris Hiroshima
SFUSD
415-241-6310

Evaluation:

Website provides full, downloadable copies of parent and teacher
guides, story-drawing journals, and other descriptive information
about the program. Evaluation data included in the program
description, but no formal evaluation reports produced.

Talk Reach Read
Web Site:

www.childcareinc.org/family child care/trr/

National Office:

Nancy Kolben
Director
Child Care Inc.
212-929-7604 x 3010
nkolben@childcareinc.org

Regional Office:

N/A.

Local Site:

Currently, only operating in NYC area

Evaluation:

Resource guide available in hard copy. No evaluation conducted.

University of Texas Circle Project
Web Site:

http://ped1.med.uth.tmc.edu/circle/index.htm

National Office:

Susan Landry, Ph.D.
Director
713-500-3710
Susan.Landry@uth.tmc.edu
Susan Gunnewig
Associate Director
713-500-3575
Susan.Gunnewig@uth.tmc.edu

Regional Office:

N/A
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Local Site:

Alameda Parent-Child Home Program site participated in Circle
Program training.

Evaluation:

Research available on web site

General Contacts
Jane Englebardt
Executive Director
Hasbro Children’s Foundation
(212) 713-7654
(Hasbro has funded many of the programs included in this list.)
Monique le Conge
Director, Benicia Library
(707) 746-4340
General information about approaches libraries use to promote early literacy
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APPENDIX 2.
PROTOCOL FOR NATIONAL/REGIONAL INTERVIEWS
Administration/Organization of the system
1. Where does your program operate?
a.

How many sites are there across the country?

b.

Do you have sites operating in California? In the SF Bay Area (counties of San
Francisco, San Mateo, Santa Clara, Alameda, Contra Costa?)
1) Are program sites listed on your web site? Can you send me a list of your
program sites?
2) Are there any program sites in the SF Bay Area that you think are especially
good examples of how your program operates? If we were to profile one
such site, which should we choose? Who’s the contact person there?

c.

How are the sites related to your national offices?
1) Are there national standards that they have to meet?
If so, can you send me a copy?
2) What services does the national office provide to the local sites?
PROBES: For example, do you provide
• Advocacy for the program at the national level? At the state or local
level?
• Evaluation information for local programs to use?
• Assistance in fund raising for new programs?
• Program development
• Technical assistance to help sites start
• Training for staff who participate in the programs?
• Ongoing monitoring of program quality?
• Technical assistance to programs that appear to be offering services
that are below-quality?
• Other?
3) What do the local sites have to do for/provide to/pay to the national office?
PROBES: For example,
• Initial fee to become a qualified program site
• Fee for initial/ongoing training
• Annual reports on program performance (numbers served,…): Any
standardized reports required?
• Other?
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d.

Is there a regional office?
1) How are the sites related to the regional office?
2) Who’s the contact person (name, number) for the regional office that would
handle programs in the California Bay Area?
3) What services does the regional office provide to the local sites?
4) What do the local sites have to do for/provide to/pay to the regional office?

Mission/Goals
2. From the national perspective, what are the mission and goals of the program?
a. PROBE: Some programs have multiple goals. Would you say that your program
seeks to do one or more of the following (mark all that apply):
•
•
•
•
•
•
•
•
•
•
•

b.

Promote early literacy skills in children
Promote literacy skills in parents
Help parents learn how to be good parents to their children (learn
parenting skills)
Help parents accomplish their own educational or professional goals
(e.g., help them get a job, go back to school)
Prevent child abuse or neglect
Build the parent-child relationship
Promote children’s social-emotional development
Promote children’s physical health
Promote the career development of the individuals who staff the program
Promote parent involvement in their children’s schooling
Other?

For all those goals that you’ve indicated are important, which would you say are
the major goals for the program from the national perspective?
1) Are there some goals that are really core to the program, but others that are
more flexible?

c.

Do all sites have to focus on the same goals? How much flexibility is there at the
local level?

Target Population(s) Served and Recruiting Strategies
3. What is the target population or populations served by the program?
a.

What age children do you focus on?

Gomby, Goldstein, & Goodban, 2004

32

b.

Are parents a specific focus too? How do you characterize the parents who you
target for services?
1) Do you serve (circle all that apply)
• Mothers
• Fathers
• Extended family members

c.

What income level family do you focus on?

d.

Are services/curriculum materials available in multiple languages? Which ones?

e.

Do you screen families for service in any way? What eligibility requirements are
there?
1) What screening tools do you use?

f.

How do you recruit families into the program? Where do you find the parents?

Program Design and Services
4. What services does your program provide?
a.

PROBES:
1) Home visits
2) Parent group meetings
3) Parent education workshops concerning parenting skills
4) Parent-child sessions (e.g., drop-in and play; parent coop opportunities)
5) Center-based child care, preschool, Head Start services
6) Family child care services
7) Case management (by whom? For what?)
8) Referrals to other services in the community
9) Other?

5.

For each of the services that you’ve named, please describe:
a. Frequency:
1) How often it is scheduled to happen
2) How often it actually does happen? (If they indicate something
different: how do you know?)
PROBE: What do you think is the range nationally?

b.

Onset and Duration:
1) Over how many weeks, months, years is it scheduled to happen?
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2) Over how many weeks, months, years does it happen (If they indicate
something different: How do you know?)? What’s the average length
of participation for an individual child/parent/teacher?
PROBE: What do you think is the range nationally?
3) When are services scheduled to begin? (What age child?)
4) When do they usually begin? (If they indicate something different:
How do you know?)
PROBE: What do you think is the range nationally?
5) When are services scheduled to end? (What age child?)
6) When do they usually end? (If they indicate something different: How
do you know?)
PROBE: What do you think is the range nationally?
c.

Group size (if relevant):
1) What’s the ideal group size? Typical group size (of teachers, children,
parents…)?
2) What’s the ideal adult/child ratio? Typical ratio?
3) What’s the ideal caseload? Typical caseload?

d.

Tailoring services (includes cultural competency, as well as serving high-need
vs. low-need populations, etc.):
1) How does the program adapt to different target population?
PROBES: languages, intensity of services, content of services…?
2) Who determines these adaptations? In other words, does the national
office offer different variations of the program? Are variations up to the
local sites?
3) Are local program variations monitored or reported to the national or
regional offices?

e.

Content (for each of the goals that they’ve identified – what are the things that
the content tries to address in order to accomplish that goal?). For example:
1) What content of the program is linked to early literacy? What are the
skills that you are trying to convey to children to promote their early
literacy?
2) What program content is linked to promoting the parent-child
relationship? What skills do you try to help the parents develop? How
do you do that?
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If no specific program content is named, PROBE: Do you think that the
program enhances the parent-child relationship, even if that is not an
explicit goal of the program?
f.

Parent involvement
1) What is the nature/extent of parent involvement in the program?

Numbers Served
6. How many children/parents/families/child care providers are being served
nationally/regionally through your program each year? For the most recent year for
which you have data -- which is 200x??
PROBES:
• How do you know? How do you collect this information?
• Is this a count of duplicated/unduplicated clients?
• How do you define “served” or “enrolled” – does it mean everyone who
initially agreed to be in the program? Just those who reached an ideal
threshold of effective service? If the latter, what is that threshold?
7.

On average, how many children/parents/families/child care providers are served per
site each year?
PROBES:
• How do you know? How do you collect this information?
• Is this a count of duplicated/unduplicated clients?
• How do you define “served” or “enrolled” – does it mean everyone who
initially agreed to be in the program? Just those who reached an ideal
threshold of effective service? If the latter, what is that threshold?

8.

What’s the range in the number of children/parents/families being served/child care
providers per site per year across the country?
PROBES:
• How do you know? How do you collect this information?
• Is this a count of duplicated/unduplicated clients?
• How do you define “served” or “enrolled” – does it mean everyone who
initially agreed to be in the program? Just those who reached an ideal
threshold of effective service? If the latter, what is that threshold?

9.

Do you know how many staff are delivering services at your program sites
nationally/regionally? (e.g., how many Parents as Teachers home visitors are
employed nationally)

Administration of Sites
10. By institutional affiliation: Is your program typically administered by
a. Schools/school districts?
b. Child care/preschool/Head Start programs? Center-based or family child care
homes?
c. Community-based organization?
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d.

Another government agency? (e.g., health department…)

Of all these, which do you think is the most common arrangement?
Training and Technical Assistance
11. What kind of training or technical assistance is available to support program
replication?
a. Who delivers the training?
b. With what frequency?
c. What’s the content (e.g., child development, early literacy, working with
families…)?
12. What kind of training or educational background is required of staff delivering your
services:
a. Before they begin to serve families?
PROBE: Do they have to have a degree in a particular educational field?
Do they have to take some amount of preservice training (e.g., 1 week of
background training provided by Parents as Teachers?)
b. Ongoing?
13. What kind of training or technical assistance is available to support ongoing program
improvement?
Cost
14. What’s the average program budget, per site?
PROBES:
• Does that include administrative overhead (indirect)?
• Do you have a sense of what the direct costs are, without the overhead?
15. What’s the average cost per child? Per family? Per other unit of service??
Evaluation and Results
16. Has the program been evaluated?
17. What kind of evaluations have they been?
a. Randomized trials
b. Comparison group but not randomized trial
c. One group, pre-post
d. In-depth looks at participants, non-participants (focus groups)
e. Cost analyses
f. Longitudinal (over what period of time)
g. Other
18. Can you send me a list of the studies? Or, copies of the evaluation reports?
19. Do local sites do their own evaluations? Do you have track those evaluations too?
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Last Questions
20. What else haven’t we covered that you think it’s important for people to know about
your program?
21. Who else should I talk to?
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Appendix 3.
Protocol for Local Site Interviews
Administration/Organization of the program
1. Where does your program operate?
a.

Do you operate multiple sites? If so, how many and where are they located?

b.

How is your site related to the national offices for the program?
1) Are there national standards that you have to meet?
2) What services does the national office provide to the you?
PROBES: For example, do they provide
• Advocacy for the program at the national level? At the state or local
level?
• Evaluation information for local programs to use?
• Assistance in fund raising for new programs?
• Program development
• Technical assistance to help sites start
• Training for staff who participate in the programs?
• Ongoing monitoring of program quality?
• Technical assistance to programs that appear to be offering services
that are below-quality?
• Other?
3) What do the local sites have to do for/provide to/pay to the national office?
PROBES: For example,
• Initial fee to become a qualified program site
• Fee for initial/ongoing training
• Annual reports on program performance (numbers served,…): Any
standardized reports required?
• Other?

d.

Is there a regional office?
1) How is your site related to the regional office?
2) Who’s the contact person (name, number) for the regional office that would
handle programs in the California Bay Area?
3) What services does the regional office provide to the local sites?
4) What do the local sites have to do for/provide to/pay to the regional office?
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For the rest of the questions, focus on a single site of your program. Identify the site:
___________________________________________________________________
2.

For that site, how is the program administered?
• By a school district
• By a stand-alone nonprofit (e.g., a child care program, …)
• By another public agency (e.g., a health department)
• Other?

Mission/Goals
3. What are the mission and goals of the program at that site?
a. PROBE: Some programs have multiple goals. Would you say that your program
seeks to do one or more of the following (mark all that apply):
•
•
•
•
•
•
•
•
•
•
•

Promote early literacy skills in children
Promote literacy skills in parents
Help parents learn how to be good parents to their children (learn
parenting skills)
Help parents accomplish their own educational or professional goals
(e.g., help them get a job, go back to school)
Prevent child abuse or neglect
Build the parent-child relationship
Promote children’s social-emotional development
Promote children’s physical health
Promote the career development of the individuals who staff the program
Promote parent involvement in their children’s schooling
Other?

b.

For all those goals that you’ve indicated are important, which would you say are
the major goals for the program?

c.

How much flexibility is there at the local level to emphasize one goal or
another?

d.

Are these services the primary services that your agency offers, or just part of
the services that your agency offers?
1) If your agency offers other services, what are they?
2) What is the overall mission/goals for your agency?
3) What do you see as the fit between these services and the rest of the
services offered by your agency?
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Target Population(s) Served and Recruiting Strategies
4. What is the target population or populations served by the program?
a.

What age children do you focus on?

b.

Are parents a specific focus too? How do you characterize the parents who
you target for services?
1) Do you serve (circle all that apply)
• Mothers
• Fathers
• Extended family members

c.

What income level family do you focus on?

d.

Are services/curriculum materials available in multiple languages? Which
ones?

e.

Do you screen families for service in any way? What eligibility
requirements are there?
1) What screening tools do you use?

f.

How do you recruit families into the program? Where do you find the
parents?

Program Design and Services
5. What services does your program provide?
a.

6.

PROBES:
1) Home visits
2) Parent group meetings
3) Parent education workshops concerning parenting skills
4) Parent-child sessions (e.g., drop-in and play; parent coop opportunities)
5) Center-based child care, preschool, Head Start services
6) Family child care services
7) Case management (by whom? For what?)
8) Referrals to other services in the community
9) Other?

For each of the services that you’ve named, please describe:
a. Frequency:
1) How often it is scheduled to happen
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2) How often it actually does happen? (If they indicate something
different: how do you know?)
PROBE: What do you think is the range within your program?
b.

Onset and Duration:
1) Over how many weeks, months, years is it scheduled to happen
2) Over how many weeks, months, years does it happen (If they indicate
something different: How do you know?)? What’s the average length
of participation for an individual child/parent/teacher?
PROBE: What do you think is the range within your program?
3) When are services scheduled to begin? What age child?
4) When do they usually begin? (If they indicate something different:
How do you know?)
PROBE: What do you think is the range within your program?
5) When are services scheduled to end? What age child?
6) When do they usually end? (If they indicate something different: How
do you know?)
PROBE: What do you think is the range within your program?

c.

Group size (if relevant):
1) What is the ideal group size of teachers/parents/children? Typical group
size?
2) What’s the ideal adult/child ratio? Typical adult/child ratio?
3) What’s the ideal caseload? Typical case load?

d.

Tailoring services (includes cultural competency, as well as serving high-need
vs. low-need populations, etc.):
1) How does the program adapt to different target population?
PROBES: languages, intensity of services, content of services…?
2) Who determines these adaptations? In other words, does the national
office offer different variations of the program? Are variations up to the
local sites?
3) Are local program variations monitored or reported to the national or
regional offices?

e.

Content (for each of the goals that they’ve identified – what are the things that
the content tries to address in order to accomplish that goal?). For example:
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1) What content of the program is linked to early literacy? What are the
skills that you are trying to convey to children to promote their early
literacy?
2) What program content is linked to promoting the parent-child
relationship? What skills do you try to help the parents develop? How
do you do that?
If no specific program content is named, PROBE: Do you think that the
program enhances the parent-child relationship, even if that is not an
explicit goal of the program?
f.

Parent involvement
1) What is the nature/extent of parent involvement in the program?

Numbers Served
7. How many children/parents/families/child care providers are served annually
through your program? For what year is that number (e.g., 2002, 2003?)?
PROBES:
• How do you know? How do you collect this information?
• Is this a count of duplicated/unduplicated clients?
• How do you define “served” or enrolled” – does it mean everyone who
initially agreed to be in the program? Just those who reached an ideal
threshold of effective service? If the latter, what is that threshold?
8.

How many children/parents/families/child care providers are served at any one
time through your program?
PROBES:
• How do you know? How do you collect this information?
• Is this a count of duplicated/unduplicated clients?
• How do you define “served” or enrolled” – does it mean everyone who
initially agreed to be in the program? Just those who reached an ideal
threshold of effective service? If the latter, what is that threshold?

9.

How many staff are currently delivering services at your program site? (translate
to FTE).
PROBES:
• Do you have any open slots? If so, how many? (i.e., trying to find out the
capacity of the program, so want to know both current employees and
open slots)

Community Collaborations
10. Which agencies in the community do you work with most closely?
11. For each agency named, what’s the connection? (e.g., for referring families to
your program; you refer families to their program,…)
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12. What connections would you like to strengthen?

Training and Technical Assistance
13. What kind of training or technical assistance did you receive to support program
replication?
a. Who delivers the training?
b. With what frequency?
c. What’s the content (e.g., child development, early literacy, working with
families…)?
d. Were there available services but you chose not to use them?
14. What kind of training or educational background is required of staff delivering
your services:
a. Before they begin to serve families?
PROBE: Do they have to have a degree in a particular educational
field?
Do they have to take some amount of preservice training (e.g.,
background training provided through HIPPY?)
b. Ongoing?
c. Do you offer training other than that required by the national/regional
offices? If so, what do you offer? (Quantity, content)
15. What kind of training or technical assistance is available to support ongoing
program improvement?
16. What kind of training or technical assistance would you like but you haven’t yet
been able to receive? Haven’t found to be available?

Cost
17. What’s the annual budget for this program?
PROBE:
• Does that include administrative/indirect overhead?
• Do you know that the budget is for the direct costs (without the
overhead)?
18. If that’s a portion of the agency budget, does it include overhead?
(We want an estimate of the total cost of running the program, including
overhead, in-kind, indirect…)
19. What’s the average cost per child? Per family? Per other unit of service??
PROBE:
• Does that include administrative/indirect overhead?
• Do you know that the budget is for the direct costs (without the
overhead)?
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Evaluation and Results
20. Has the local program been evaluated?
21. What kind of evaluations have they been?
a. Randomized trials
b. Comparison group but not randomized trial
c. One group, pre-post
d. In-depth looks at participants, non-participants (focus groups)
e. Cost analyses
f. Longitudinal (over what period of time)
g. Other
22. Can you send me a list of the studies? Or, copies of the evaluation reports?

Last Questions
23. What else haven’t we covered that you think it’s important for people to know
about your program?
24. Who else should I talk to?
25. Can you send me a copy of any program brochure that you may have? Program
description? Agency history or background? Website I should look at?
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APPENDIX 4. EVEN START
Scope/Scale
of Program

Program Goals

Program Services

855 sites
served
32,000
families in
all 50 states
in 20002001.

Mission is to
break the
intergenerational
cycle of poverty
and low literacy
by providing a
unified family
literacy program
including early
childhood
education, adult
literacy, adult
basic education,
and parenting
education.

Four mandated components:
• Adult education (including
ESL) - recommended at
least 60 hrs/mo
• Early childhood education
(usually center-based, with
Even Start funds or in
partnership with Head Start
or Early Head Start)
recommended at least 60
hrs/mo ages 0-2, 65 hrs/mo
ages 3-5
• Parent and child education
time (using Parents as
Teachers (PAT) model in
California) – parent ed
recommended at least 20
hrs/mo
• Parenting support

California
had 75 sites
and served
2,745
families in
2000-2001.
Currently,
California
has 175
sites.
24 sites in
the SF Bay
Area.
Redwood
City site
serves 48
families.

Goals:
• Help parents
improve
literacy or
basic
educational
skills
• Help parents
become full
partners in
educating
their
children
• Help
children
reach their
full potential
as learners

Program elements include:
collaboration with community
resources; serve families most in
need; screen and prepare
families; provide intensive and
high quality adult ed, parent ed,
and early childhood education;
provide support services and
flexible scheduling; provide staff
training; provide integrated
home-based services, yearround. Programs are also
expected to conduct a local
evaluation, serve children over a
3-year age range, and provide an
increasing local match.
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Scheduled and
Typical Onset,
Duration, and
Frequency of
Services
Year-round
program. Designed
for families to
remain in program
2-3 years; however,
the typical family
nationally only
remained 10
months (and only
received
instructional
services for 7
months); only 1/3
stayed more than a
year.
Designed to
provide intensive
services; however,
families only
participated in 24%
- 62% of services
offered.
Home Visits:
Home visits
scheduled for twice
a month; more
frequent if family
is in crisis

Population
Served

Staff Background and
Training Requirements

Caseloads,
Group Size

Services Provided by
National, Regional Offices

Evaluation (types, role of
national center)

Children
between 0 and
7 and their
parents in need
of continuing
education

Background:
By 12/21/04, the majority of
instructional staff, and all
new hires, in all 4 core
components must have an
AA, BA, or graduate degree
in a field related to early
childhood or education, and
meet any applicable state
requirements for family
literacy programs. All
paraprofessionals must have
high school diploma or
equivalent.

Even Start
sites are
mandated to
serve at least
30 families.

National:
• Collect, present evaluation
information
• Program and curriculum
development
• Training and technical
assistance to local sites
• Ongoing monitoring of
program quality
• Ongoing funding
• Provided technical
assistance to the 5 largest
states, including CA;
provided training and
developed modules for the
states to follow up; based
on research, professional
development was provided
to support language
development

Multiyear evaluation by Abt
Associates included 4-year
descriptive evaluation 19972001 and also randomized
trials at 18 sites 2000-2002.
Randomized trials included
pre-test, post-test, and
follow-up.

Nationally in
2000-01, 40%
of children
were ages 0-2;
28% were ages
3-4; 11% were
5; 14% were
ages 6-7; and
8% were 8 or
older.
Redwood
City: 100%
Latino
families; 85%
English
Language
Learners. 29%
infants, 27%
toddlers, 17%
preschoolers,
27% K-2.

Training:
By 12/21/04, project
directors must have received
training in a family literacy
program. Each site must
train staff, including child
care staff, to develop skills
required for the full range of
instructional services.
In California, sites are
required to use PAT. PAT
requirements are:
• One week of pre-service
training.
• 10-20 hours of in-service
training annually.
Annual credentialing of
home visitors by the Parents
As Teachers National
Center. (See PAT
description for more
details.)
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Regional:
• Calif Family Literacy
Program administers grants
to local sites through CA
Dept of Educ Even Start
Family Literacy Program
• Sponsors annual Family
Literacy Conference
• 2 directors’ meetings each
year
• Family literacy coaches
available to new sites to
help set up program
• 2 part-time consultants to
answer program
administration questions

National center asks local
sites to report local
evaluations.
Outcomes assessed in both
national and local
evaluations include:
• Child outcomes:
preschool (school
readiness and literacy);
school age (school
attendance, promotion/
retention, test scores,
grade level content
standards)
• Parent outcomes:
literacy skills including
ESL parents (oral and
written English
proficiency), parenting
skills, home literacy
environment (reading to
children, going to
library, involvement in
school); economic selfsufficiency (high school
diploma or GED, job
training, employment,
or military)

Program
Content re:
Early
Literacy,
Parenting
National
program
based on
principle
that parent is
child’s first
teacher.
Precise early
literacy
skills or
parenting
skills
promoted
differ by site
and by the
curriculum
used and the
services
offered. For
California
sites that are
using the
PAT
curriculum,
see PAT
description.

Even
Start
(cont.)

Requirements for Local
Sites to National Center
or Regional Offices

Quality Assurance
Activities

National:
• State coordinators are
expected to attend the
Annual Business
Meeting
• Annual report on
program performance
due to national
center.
• Local directors and
appropriate staff
encouraged to attend
training sponsored by
national office
• Participate in site
visits as required

California sites are required
to undertake self-study to
compare their program to
exemplary characteristics
and success indicators.
State reviews self-study and
conducts site visit with a
team of Even Start peers.

California Regional
Office:
• Self-study
Participate in validation
visits as required

Every 3, 6, and 9 years the
state undertakes a validation
visit to look at project
quality.
Continued funding is
contingent on submission of
annual evaluation report on
performance standards for
adults and children
including program
attendance, retention, and
time in program as well as
outcomes related to adult
education, child education,
and parent education/parentchild literacy.
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Recruitment
Sources

Ability to Tailor
Services for
Special
Populations

Referrals from
schools, clinics,
family resource
centers, Head
Start, and other
community
agencies

For PAT home
visitors: Home
visitors are drawn
from the
community and so
speak the
languages and
understand the
culture of the
families.
PAT training and
curriculum
materials are
available in
English and
Spanish.

National Range of
Costs

Services:
Even Start is
budgeted at
$300,000 per site
in California
Evaluation:
California spends
up to 5% of the
federal grant on
evaluation.
Local sites can
spend up to
$15,000 for
evaluation.

(See PAT
description for
more detail)

National Range of
Funding Sources

Typical
Administering
Agency

Comments

Federal funds: Dept of
Education (Even Start)
since 1989. $150M in
2000-01, $250M in
2001-02, eliminated in
Bush’s 2004-05 budget
proposal.

Interagency
collaboration is built
into law; since 1994,
requirement is that
Even Start joint grant
recipients include a
Local Educational
Agency (LEA) and a
community-based
organization

Even Start programs vary
significantly. In California,
PAT is a required component
of Even Start programs,
because the vision and
mission of PAT and Even
Start are in alignment – to
make the parent the child’s
first teacher.

Competitive grants –
new grants $270,000
per site in California for
first year (90% of cost;
with 10% matched by
local site). Four-year
grant reduced by 10%
each year; levels out in
years 5-8 at 50% of
initial cost ($150,000).
State funds: State
makes the grants using
federal funds.
California funded 47
new projects this year.
Private funds:
Foundations, First 5,
private donations
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Thus Even Start sites
have multiple
partners. Primary
non-LEA partners in
2000-01included
• Local or state
government
(39%)
• Head Start (26%)
• Post-secondary
schools (22%)
• Other
preschools/child
care (11%)
• Libraries (10%)
Redwood City:
collaborates with
local programs to
supplement services:
Raising a Reader,
Project READ, Pre-to
Three, library, and
public school district

Even Start programs are
required by law to build on
existing resources, so the first
choice for center care is an
existing Head Start or state
preschool program; because
of a lack of existing programs
Even Start sites often need to
start their own centers.
Many sites employ multiple
curricula. For example,
programs might use PAT for
children birth – 3, and HIPPY
and Head Start services for
older children. The Alameda
County site profiled for the
Parent-Child Home Program,
for example, also uses or has
used PAT, the University of
Texas Circle program,
Learningames, and HIPPY.
The Redwood City site uses
PAT.

APPENDIX 5. EVERY CHILD READY TO READ @ YOUR LIBRARY

Scope & Scale of
Program
Nationwide program
run by the Public
Library Assn. and
Assn. of Library
Service to Children
(divisions of the
American Library
Assoc.)
Pilot program
conducted in 2001-03
covering approx. 20
sites in 11 states (no
CA sites).
Subsequent to pilot,
six trainers are now
available to give
train-the-trainer
workshops at request
of local libraries.
PLA/ALSC also
offers the workshop
at its conferences and
events.
No information
available about how
many libraries are
currently offering the
workshop, nor
number of parent
participants.

Program Goals

Program Services

• Help parents
and
caregivers to
help their
children be
ready to read.
• Train library
staff to ensure
that their
activities
incorporate
researchbased
approaches.
• Raise
awareness of
the six early
literacy skills.
• Raise
awareness of
educators
about what
libraries can
offer.
• Help public
libraries to
become
strong early
literacy
partners in the
community
and to be seen
as such.

Research-based
workshop (developed
through partnership
between PLA/ALSC
and National Institute
of Child Health and
Human Development
(NICHD)) using a
train-the-trainer
model to prepare
library staff to deliver
workshops to parents
and caregivers.
• Dissemination of
workshop model
through trainings
offered at
PLA/ALSC
conferences and
at library sites on
request.
• Beginning mid2004, libraries
may order “do-ityourself” kits for
use by library
staff.
• Library staff
provide
workshops for
parents and
caregivers
delivered at
libraries and
other community
partner agency
sites.
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Scheduled and
Typical Onset,
Duration, and
Frequency of
Services
One-time training
workshops for
library staff. Pilot
program
workshops were 1day. Currently
available trainings
are half- or full-day
depending on
needs and
resources of local
library. Offered at
library sites upon
local request.
Workshops also
offered approx. 5
times per year at
ALA/PLA/ALSC
conferences.
Parent/caregiver
workshops are 1.5
to 2-hours long,
designed for onetime participation.

Population
Served
Training
provided to
library staff
(and
occasionally
other early
childhood/
care partner
agencies) to
deliver
workshops
for parents
and
caregivers of
children 0-5
years old.

Staff Background
and Training
Requirements
Trainers:
PLA/ALSC
employ six parttime trainers oncall to deliver trainthe-trainer
workshops. All are
credentialed,
experienced
librarians.
Participate in 2-day
training to become
a trainer.
Library Staff:
Training workshop
participants
expected to be
librarians or early
childhood
education
specialists.
Participate in halfto full-day
training/workshop.
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Caseloads,
Group Size
Train-thetrainer
workshops
recommended
for 30-35
participants
with maximum
of 50.
Training
workshops
held at
conferences
may serve up
to 150 people
(conducted by
multiple
trainers).
Library
workshops for
parents/
caregivers
recommended
for groups up
to 35 people.

Services Provided
by National,
Regional Offices
• Development of
workshop
model and
materials
included in kits
offered to
libraries, and
ongoing
monitoring of
national
research to
modify model
as warranted.
• Preparation of
trainers to
deliver trainthe-trainer
workshops.
• Evaluation
• Fundraising
• Website with
access to most
workshop
materials and
additional
literacy
resources.
• Marketing/
communication
to raise
awareness of
program
availability.

Evaluation
(types, role of
national center)

Program Content re: Early
Literacy, Parenting

Evaluation
conducted of
pilot program
operated in 14
libraries during
2002-3. Used
pre- and postassessments of
parents to
determine
changes in
literacy
behaviors with
their children.

All workshops are designed to
discuss six early literacy skills:
• Vocabulary
• Narrative skills
• Print motivation
• Print awareness
• Letter knowledge
• Phonological awareness

No other
evaluations
currently
underway, but
intend to assess
effectiveness of
kits after they
have been in use
for 6 months.

Half-day training workshop
explains six early literacy skills,
reviews Talker workshop and
uses it as a model for the other
two workshops. Full-day
workshop covers all three
workshops and includes more indepth practice in delivering parts
of each workshop model.
Training also includes tips on
building partnerships and doing
outreach to parents/caregivers.

Three different workshop
curricula emphasize different
balances of skills appropriate to
ages 0-2 (pre-talkers), 2-3
(talkers), and 4-5 (pre-readers).

Training kit contains: video of
model workshop, manual,
workshop scripts, bibliography,
videos to be used in parent
workshops, sample parent
brochures and posters (additional
copies downloadable from
website).

Requirements for Local Sites
to National Center or
Regional Offices
Every
Child
Ready
to Read
(cont.)

No formal requirements other
than payment of fee for
training and kits.

Quality Assurance
Activities

Recruitment
Sources

Conducted evaluation of
pilot program in 2002-3.

PLA/ALSC
markets the
program through its
own and other
organizations’
conferences and
publications, and
word-of-mouth.

Distribute questionnaires
to get feedback from
participants after trainthe-trainer workshops.
No protocols currently
for monitoring or
assessment of librarybased workshops.
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Ability to Tailor
Services for Special
Populations
None at this time, but
would like to translate
workshop kits and
materials into Spanish. A
few demonstration sites
adapted materials for use
with Spanish-speakers.

No guidance from
PLA/ALSC on how
local libraries
recruit
parent/caregiver
participants.

48

National Range of Costs
Initial development cost for
the workshop model was
approx. $200K. (Additional
costs to produce the do-ityourself kit.)
PLA charges $300 plus
expenses for a half-day and
$500 plus expenses for fullday train-the-trainer
workshop. Also $300 fee
per training kit (containing
all materials, handouts,
scripts, etc.) Additional inkind staff coordination
support provided by PLA.

National
Range of
Funding
Sources
N/A

Typical
Administering
Agency
PLA/ALSC
administers the
train-the-trainer
program.
Libraries
administer the
program locally,
conducting
workshops at the
library or at
other sites in the
community.

Comments
No California sites
included in program pilot.
Subsequently there may be
California and Bay Area
libraries whose staff have
been trained and are
offering the workshop, but
PLA does not track this
info.
In 2003, trainings were
presented in Monterey Bay
Area, Santa Cruz,
Redwood City, and San
Mateo County by a
PLA/ALSC trainer.

APPENDIX 6. FAMILIES FOR LITERACY (FFL)

Scope & Scale of
Program
Statewide program
of the California
State Library.
Statewide:
Operated in 79
public libraries,
serving 4,925
families (13,534
children under 5
served in those
families), and
distributing 84,664
books to families to
take home during
2002-03.
San Rafael Public
Library and
Marin Free
Library program:
Operates in 12
libraries.
Employing 241
volunteer tutors,
the program served
200 adults and 350
children (of which
120 were 0-5 yrs
old), and
distributed 780
books in 2002-03.

Program Goals

Program Services

Created in 1988 as
part of California’s
statewide literacy
initiative.

Grant program
provides public
libraries with
resources to offer
family programs:
• Workshops
and/or one-toone tutoring
for lowliteracy parent
or caregivers
on how to read
with their child
and support
literacy
development.
(Also offer
one-to-one
adult literacy
tutoring
program)
• Free book
distribution
• Additional
services as
determined by
local libraries

“…for public
libraries already
providing adult
literacy services to
extend those services
to include the
families of adult
learners with
preschool children.”
Objectives:
• Introduce adult
learners and
families to the
value and joy of
reading and
actively nurture
early literacy
development in
young children.
• Help assure each
child enters
school ready to
read.
• Help families to
build home
libraries of
children’s books.

Gomby, Goldstein, & Goodban, 2004

Scheduled and
Typical Onset,
Duration, and
Frequency of
Services
No standard or
minimum
requirements
from the state.
Varies widely
among libraries
from weekly to
monthly, from
year-round to
quarterly
sessions.

Population
Served

Staff Background and
Training Requirements

Caseloads,
Group Size

Low-literacy
parents/
caregivers
(over age 16
and not in
school) and
their
children 0-5
years old.

Literacy experts staff the
program for CA State
Library (though the
specific family literacy
staff position is currently
vacant due to the state’s
hiring freeze.)

No standard
or minimum
requirements from
the state. No
data
available on
average
group size in
existing
programs.

Library programs must be
coordinated by a
dedicated library staff
member. Many libraries
have a literacy specialist
and/or children’s librarian
to run the program.
(though not necessarily
family literacy
specialists.)
CA State Library offers
training during its annual
statewide meeting. Semiannual regional meetings
also provide a venue for
trainings and peer-to-peer
learning.
Local libraries may also
incorporate volunteers to
deliver the program and
must provide them with
basic training (the state
does not provide standard
training materials or
impose other
requirements.)
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Services Provided
by National,
Regional Offices
State:
• Baseline
funding to
each public
library
• Guidance and
training on
operating a
family literacy
program
• Networking
among family
literacy staff
through annual
conference and
regional
meetings
• Website with
access to
documents and
literacy
program
resources
• Coordination
of monitoring
and evaluation

Evaluation (types, role
of national center)
All participating
libraries must complete
semi-annual reports
indicating number of
families served,
meetings held, books
distributed, matching
funds raised, etc.
April 2002 statewide
evaluation study
available. Using phone
interviews of a sample
of FFL participants,
study examines
program’s impact on
adult learners.
Just beginning
outcome-focused
statewide evaluation.
Starting July 1, 2004,
every 6 months,
libraries will administer
short pre- and postprogram questionnaires
to adult learners.
Evaluation is designed
to measure changes in
types and amounts of
literacy-related
activities
parents/caregivers do
with their children.

Program Content re:
Early Literacy,
Parenting
Family literacy
approach is centered
around meeting needs
of adult learners.
Objectives of family
literacy program are
linked to individualized
goals for overall
literacy development as
identified by the adult
learners themselves.
Libraries must have a
book distribution
program and the State
offers resources to
support parent
involvement, etc. But
the State is not
prescriptive about types
or method of literacy
services provided;
assume local library
staff have expertise to
design programs to
meet the needs of their
own communities.
Marin FFL focuses on
helping parents read to
their children regularly,
select children’s books
and create literacy-rich
environments

FFL
(cont)

Requirements for Local Sites
to National Center or
Regional Offices
Programs must apply to
receive continuing baseline
funding grants. To maintain
grant, programs must comply
with minimum standards for
both adult and family literacy
services:
• Submitting annual
application to the state.
• Identifying a dedicated staff
person (part- or full-time)
to coordinate the program.
• FFL participants must be
enrolled in adult literacy
services at the library.
• Program staff/volunteers
must have specific training
in family literacy.
• Libraries must distribute
books for families to take
home (can be supported
with FFL funds or by other
programs/funders.) No
mandated number of
books/family/yr.
• Programs must take place
in the library, or if
elsewhere must make a
strong connection to the
library.
• Library must gather and
report to the state on
services offered,
participation numbers, and
outcome data.

Quality
Assurance
Activities
Libraries
must report
to the state 2
times per
year on
participation, number
of books
distributed,
and other
program
delivery
information.
Limited site
visits by
state staff.
Initiating
outcomebased
evaluation
for Fall
2004.
Marin
requires
tutors to
submit
quarterly
reports.

(full list of standards available
from the FFL website)
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Recruitment
Sources
Libraries
outreach
to lowliteracy
adults
directly
and
through
partnerships with
other
organizations that
serve lowliteracy
adults
(e.g.,
shelters,
Even Start
programs,
referrals
from
Reach Out
and Read,
etc.)

Ability to
Tailor
Services for
Special
Populations
Basic statefunded
program
targets
Englishspeaking
adult
learners
only. Many
libraries use
supplemental funds
to provide
ESL literacy
services and
bilingual
books.

National Range of Costs
Total annual state budget
for literacy services is
$5.3 million. Approx $1
million of this budget
goes to family literacy,
including a small portion
which funds the mobile
vehicle program.
However, exact amounts
will vary more in the
future as libraries are now
permitted to move funds
between adult and family
literacy programs.
Funds per library are
determined by the
following formula:
1. Baseline amount: For
2003/4, each library
received $10K for adult
literacy, plus $10K for
family literacy, plus $10K
if provide mobile
services.
2. Additional dollars
provided based on
number of adults served.
3. Additional dollars also
available to match funds
raised/contributed locally.

National Range of
Funding Sources
State provides baseline
funding to each
participating library
(libraries must apply to
participate.) Many
libraries also
supplement with
locally-raised funds
Local sources of funds
include city/county
budgets, First 5
commissions, Friends
of the Library
organizations, as well
as donations from local
private donors,
corporate, foundations,
and service clubs.
New state funding
allocation formula as of
2004 provides block
grants to libraries for all
literacy services, with
funds divided among
adult, family, and other
literacy programs at the
discretion of the library
(previously, separate
grant amounts were
allocated for each type
of literacy program.)

Actual local costs vary
widely depending on
extent of program each
library chooses to
implement and its success
in raising supplemental
funds.
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Typical
Admini
stering
Agency
Public
libraries

Comments
Mobile Library Literacy Service: Under auspices of CA Library
Literacy Services, the state also operates a mobile vehicle literacy
program, initially funded with $2 million from CA First 5. Program
consists of 11 vans, operating in different communities to bring
literacy services to hard-to-reach populations (e.g., rural areas,
housing projects.) Target is children 0-5 and their parents, with
similar objectives as the library-based family literacy program (i.e.,
encourage familiarity with books, regular parent-child reading,
distribution of free books to take home.) Locally, van programs also
partner with community services providers to offer health care and
other information and services to parents and young children.
FFL of Marin County Free Library and San Rafael Public
Library:
• Operated through joint program by county and city libraries (but
each receive separate funding allocations from the state).
• Targets children 0-5, but serves children up to 12 years of age.
• Provides family literacy component (0.5 hr.) as part of weekly
one-to-one (1.5-2 hr.) adult literacy tutoring. (For many
participants, tutoring takes place during hours that children are
attending Head Start or Even Start programs.)
• Tutors participate in 2-day training in adult literacy, plus 2.5 hr
additional family literacy training.
• Adult learners and tutors asked to commit to 6-month program.
Average participation is 1.5 years.
• Currently no ESL tutors; adult learners must have minimal
English capabilities. Will have ESL in West Marin next year.
• Operates a mobile van serving isolated parts of the county.
• Budget: $515K total for literacy, of which $30K covers family
literacy and book distribution. Sources of funds: 18% of total
$515K from state of CA, remaining funds from city/county
budgets, foundations, private donors.
• Evaluation: Use CA DoE Comprehensive Adult Student
Assessment Tool at enrollment and after 6 months to assess
progress against adult and family literacy goals.

APPENDIX 7. FIRST BOOKS (KQED)

Scope and Scale
of Program
KQED operates
First Book
through 37
partner agencies,
serving 46
communitybased sites
throughout the
Bay Area. (10
offer book
distribution
without family
workshops).
In the Bay Area,
KQED/First
Book has
distributed over
70,000 books
since 1998 and
served approx.
1,493 families.
(Book
distribution
varies from year
to year
depending on
funding, e.g.,
23,919 books
distributed in
FY’02-03, 9,250
books from Sep
’03-Feb ’04.)
Nationally, First
Book distributed
7 million books
in 2001.

Program Goals
First Book/ national:
To give children from low-income
families the opportunity to read and
own their first new books. The
primary goal of First Book is to work
with existing literacy programs to
distribute new books to children who,
for economic reasons, have little or
no access to books.
KQED/First Book:
To leverage and enhance the
resources of existing communitybased family-serving agencies by
utilizing book-based PBS
programming as a catalyst for family
literacy experiences.
Goals:
• Partner with community agencies
serving low-income and/or nonEnglish speaking families and
parents with low literacy skills.
• Provide agencies with
professional development to use
educational PBS programming
actively with children as a
springboard to family literacy and
hands-on developmentally
appropriate activities.
• Reach parents of diverse ethnic,
racial, and language backgrounds.
• Engage parents in their child’s
education.
• Provide high quality books and
model literacy support skills to
families who might not otherwise
have the information or access.
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Program Services
Nationally:
• Book distribution
(300 books per
month per partner
PBS station)
In the Bay Area
through KQED:
• Monthly
distribution of
2,000 free books
per month for
families
• Parent/child
workshops to help
parents learn to
use TV
programming
actively with
children, and to
teach/model
parent/child book
sharing, reading,
and hands-on
activities.
• Monthly and
quarterly
newsletters with
programming
calendar and
themes and
“view, read, do”
examples for
child care
professionals &
parents

Scheduled/
Typical Onset,
Duration, and
Frequency of
Services
Workshops:
Monthly 1-hour
workshops
delivered at child
care, preschool,
and other family
service agencies.
Each workshop
includes
distribution of
one book per
family.
Sites required to
deliver 7
workshops over
9-month school
yr.; year-round
programs must
run at least 9
workshops/yr.
Parents required
to participate in
the workshops.
Estimated that
most families
participate for
one full year, as
most partner
agencies work
with their client
families for a
least one year.

Population
Served
KQED/
First
Book:
Targets
lowincome
families
with
children
0-8.

Staff Background &
Training
Requirements
Managers/Trainers:
PBS encourages core
set of competencies
for coordinators and
use of selfassessments to
determine training
needs.
Provider Staff: No
formal requirements.
Assumption that staff
who deliver parent
workshops are early
childhood specialists,
teachers, or otherwise
qualified.
Training: Training
required for at least
two staff per site.
Initial training (3-4
hour workshop) by
KQED once per year.
Site coordinators
expected to attend at
least four planning &
networking mtgs at
KQED per year. Site
staff also have access
to professional
development
workshops and
presentations offered
by KQED as part of
its broader Ready to
Learn initiative.
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Case
loads,
Group
Size
Workshops of
more than
30
families
are discouraged.
Each
partner
site serves
20-150
families
(avg =
about 30
families
per site).

Services Provided by
National, Regional Offices
PBS national:
• First Book/PBS provide
KQED with 300 free books
per month for distribution.
• PBS provides guidance on
“View, Read, Do” model,
and quarterly newsletters
and parent magazine.
KQED regional:
• Videos and books for sites
to run the monthly
parent/family workshops.
(KQED raises funds to
bring total to 2,000 books
provided per month)
• Support to help sites with
initial startup & planning,
plus at least one on-site
monitoring and support
meeting per year.
• Initial site staff training in
using the “View, Read, Do”
model.
• Model teaching of
workshops on-site (first one
and at least 2 add’l per year
per site).
• Ongoing support and
networking among site
coordinators.
• Activity handouts, quarterly
newsletter, and other
publications for parents.
• Additional meetings and
trainings offered as part of
KQED’s broader Ready to
Learn initiative.

Evaluation (types,
role of national
center)
KQED: Sites must
report monthly on
program
enrollment and
activities
conducted.
Evaluation to
determine
family/community
impact done in
2001. Used preand post-surveys of
parents and CBO
staff, focus groups
and site visits.
Program model has
changed, and new
evaluation
currently
underway.
First Book
national:
Evaluations
completed in 1999
and 2003 by Louis
Harris. Used direct
observation of
children as well as
questionnaires and
interviews with
teachers, mentors,
and children over
6-12 months.

Program
Content re:
Early Literacy,
Parenting
Using PBSdeveloped
“View, Read,
Do” approach,
KQED and its
partner sites
provide
workshops on
connecting
children’s
television
programming to
literacy
development.
Four-part model:
1. View PBS
video.
2. Read
companion
book aloud.
3. Do art project
or other
activity linked
to book.
4. Provide
parent/family
with book.
Workshops
designed to show
parents how to
connect
television to
literacy, share
books and read
aloud with their
children.

FIRST
BOOK
(cont.)

Requirements for Local Sites
to National Center or to
Regional Offices
To National Office:
• 80% of participants must be
low-income.
• Sites must distribute free
books monthly to families.
To Regional Office (KQED):
• Complete MOU with
KQED, for 2.5 years.
• Serve low-income families
with children 0-8 yrs old.
• Offer monthly, 1-hour
workshops, using View,
Read, Do model.
• Recruit families to
participate in the program
and work with families on a
regular basis to ensure
regular participation in
monthly First Book
workshops.
• Provide staff and art
supplies to conduct
workshops.
• Have a TV and VCR on
site.
• Serve a diversity of families
and locations throughout
the KQED service area.
• Site operators demonstrate
interest/commitment to
running the program.
• Complete required reporting
and evaluation forms.
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Quality Assurance
Activities

Sites develop annual
plans with assistance
from KQED staff.
Sites submit monthly
reporting forms from
which KQED
produces a quarterly
report. Report on
child/family
attendance, number
of books distributed,
type of hands-on
activities.
KQED staff visit sites
to model workshop
delivery and monitor
program
implementation.
Anecdotal data on
program progress
obtained from bimonthly coordinator
meetings.

Recruitment Sources

KQED does outreach to
recruit and screen sites.
Local sites are targeted
if they serve lowincome families, focus
on literacy, and have
pre-existing programs
that bring parents to the
site on a regular basis
and over a sustained
period of time. (First
Book not intended as a
stand-alone program.)
For individual
participants, there are
no recruitment or
screening requirements
specific to KQED. Each
site offers programs to
families already getting
child care or other
services. Programs
must work with
families at least once
per month.

Ability to Tailor
Services for
Special
Populations
Non-English
speaking:
Children’s books,
parent activity
handouts, and other
materials are
available in
Spanish and
English. KQED
also provides
books and
materials in
Chinese. (Program
requires minimum
of 50% of books
distributed to be in
English.)
Other issues:
Workshop
techniques are
designed to be
accessible to lowliteracy parents.

Formal evaluations
conducted every 2-3
years.
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National Range
of Costs

Program is free
of charge to
sites. Value of
KQED-provided
services (staff
time, books,
materials, etc.) is
approx. $5000
per site.
Total annual cost
to KQED is
$179,000
(inclusive of all
site costs and
KQED staffing.
No data available
on costs to
individual sites
(most can’t
separate it out
from broader
staffing and
program costs.)

National Range of
Funding Sources
Federal: US Dept of
Ed provides funding
to First Book national
for free book
distribution (300
books per month per
participating PBS
station).
Private: KQED
receives some
funding from PBS
and raises
supplemental funds
from local
foundations.

Typical
Administering
Agency
Child care
centers, preschools,
community
health clinics,
libraries, other
family services
centers.

Comments
First Book history: Founded in
1992, the nonprofit First Book
distributes books to children
nationwide. First Book has many
national partners serving in different
capacities (e.g., as funders, as
implementation partners, etc.) In
1994, First Book began a partnership
with the Corporation for Public
Broadcasting (CPB). CPB
incorporated First Book as a
component of its Ready to Learn
program, a nationwide school
readiness program centering on daily
TV programming for children. As
part of its local Ready to Learn
efforts, KQED launched the First
Book Family Literacy Project in
1999, expanding its size and
emphasizing the family workshop
model (setting it apart from Ready to
Learn programs at other PBS
stations.)
Local site - San Francisco
Community Learning Center: The
Center serves school-age children
only. It provides First Book to 1st and
2nd graders as part of its existing
parent involvement program called
Start Now. Population is mostly
Latino, low-income. Provide parent
orientation & have signed agreement
with parents about required
attendance. For 2002/3, served total
of 54 families in school year and
summer programs.

APPENDIX 8. HOME INSTRUCTION FOR PARENTS OF PRESCHOOL YOUNGSTERS (HIPPY)
Scope/Scale
of Program

167 sites
nationally in
27 states,
including
DC; 13 in
California; 3
in Bay Area
(2 in San
Francisco; 1
in Contra
Costa)

Program Goals

•

•

About
16,000
children,
15,200
parents
served
annually
(unduplicated
counts)

•

Average
program
serves 100150 families
per year.
Range: 45150. SF site
will serve
140 families
in 2004.
About 1000
home
visitors in
US; 173
coordinators

•

Empower parents
as primary
educators of their
children
• Help parents
reach their
own educ’l or
prof’l goals
• Help parents
learn parenting
skills
Foster parent
involvement in
school and
community life
(includes
community
mobilization)
Maximize
children’s chances
for successful early
school experiences
(school readiness)
• Promote early
literacy skills
in children
• Promote
cognitive
development
• Promote
children’s
socialemotional
development
Promote career
development of
program staff (byproduct)

Program Services

•
•
•

•

Home visits
Parent group
meetings
Parents read with/do
activities with their
children 5 days/week,
20 minutes per day,
using HIPPY books
and materials (which
they can keep)
Referrals, as needed,
to other services

SF: Also,
• Education re:
nutrition, adolescent
development
• Translation services
• Identification of
children with special
needs
• Even Start-mandated
services (e.g., adult
literacy, preschool)
• Linkages to health
insurance, housing,
legal services, family
support, libraries,
Planned Parenthood,
American Heart Asso
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Scheduled and Typical
Onset, Duration, and
Frequency of Services

Population
Served

Background & Training of
Staff

Academic year, or two
years before, and through
the end of kindergarten
(3-5-yr-olds).

Families in the
U.S.: 30%: 3-yrolds; 47%: 4’s;
23%: 5’s

Home Visits:
Bi-weekly home visits,
i.e., at least 15 times, over
30 weeks during the
school year. Each home
visit = 45-60 min. Home
visitor role plays with
parent how to use the
HIPPY materials (books,
activity sheets). Parent is
to do activities with the
child 20 minutes per day,
5 days per week.

Primarily: lowincome, limited
education, and/or
limited English.
(Only 3 sites
have more
middle class
population.)

Home visitors: Background:
Paraprofessionals, typically
members of the community
and former HIPPY parents.
Most work part-time (20-25
hours/week). About 60% are
high school graduates or have
a GED. About 26% have some
college coursework or are
college graduates.

Attrition: 6%/year (of
those families who
complete 3 visits
initially). As many as
50% of families leave the
program between ages 4
and 5. (About 10% in SF
program)
Parent Group Mtgs:
Biweekly. Role playing
with parents upcoming
activities. Sometimes,
parent-child attend
together for enrichment
activities. Child care
provided. Mtgs in parent’s
primary language.

All races/
ethnicities.
Nationally,
families are:
39% AfricanAmerican; 28%
Hispanic; 25%
white; 1% Asian;
1% Pacific
Islander; 4%
other.
Serve child’s
primary
caregiver
(mother, father,
grandmother)
SF: Most earn <
$25k/yr (avg
family size of
3.2)

Training: Three-day preservice training in the HIPPY
program model, plus weekly
ongoing training and staff
development (3-4
hours/week), plus occasional
training through year.
Coordinators:
Background: BA in early
childhood or social work.
Training: 5 days pre-service
training. Annual on-site
training.
National conference for
coordinators and home
visitors. Some states have
annual state conferences also.
12% annual turnover rate
among home visitors. By
design, home visitors urged to
stay a maximum of 2-3 years.

Referrals: as needed.
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Caseloads,
Group
Size
12-15
children
per parttime home
visitor;
20-22
children
per fulltime home
visitor.
150-180
children
per site
coordinator

Services Provided
by National,
Regional Offices

Evaluation (types, role
of national center)

National:
• Advocacy
• Collect/present
evaluation
information
• TA and
fundraising TA
for new
programs
• Program and
curriculum
development
• Training for staff
• Ongoing
monitoring of
program quality
• TA programs
that appear to be
below quality via
site visits,
conducted by
current or former
coordinators who
are also HIPPY
trainers.

HIPPY research (on
website):
• Randomized trials;
• Comparison group,
non-randomized
• One group, prepost
• In-depth looks at
participants
• Longitudinal
(through 6th grade;
9th-12th grade, in
progress)

Calif State Office:
• Training/TA on
HIPPY implementation, board
development
• HIPPY
advocacy,
marketing
• Liaison with
HIPPY USA
• Fund
development

National center asks
local sites to report
local evaluations. List
of measures for child
assessment and
program evaluation
available from national
center. Logic model in
development.
SF: WestEd
retrospective, quasiexperimental
comparison of HIPPY
and non-HIPPY 1st
graders

Program Content
re: Early
Literacy,
Parenting
Document
available that
summarizes the
literacy skills (and
other aspects of
child development)
that the curriculum
addresses.
Examples:
phonological and
phoneme
awareness;
familiarity with
alphabetic
principle; auditory
discrimination;
print awareness
Promotes parentchild relationship
as a by-product of
joint parent-child
activities. Also, via
parent group
meetings which
may focus on
parenting directly.

HIPPY
(cont.)

Requirements for Local Sites to
National/Regional Offices

Quality Assurance
Activities

Recruitment Sources

Ability to Tailor Services
for Special Populations

National Range
of Costs

To National Center:
Sign a contract to follow the HIPPY
model and maintain its core elements
(e.g., home visits, group meetings,
staff meetings, role play, curriculum,
coordinator, outreach/collaboration
with other community agencies,
MIS).

Sites are required to
undertake self-assessment
and validation (similar to
credentialing or
accreditation). HIPPY
USA staff visit the sites
that are trainer sites. One
of the approximately 20
national HIPPY trainers
visits the other sites. Visits
occur once every three
years.

Initially: active outreach via
strategies such as posters in
pediatricians’ offices,
grocery stores, local Head
Start; perhaps some local
door-to-door canvassing.

Home visitors are drawn
from the community and so
speak the languages and
understand the culture of the
families. Programs can
modify the curriculum
locally to increase
effectiveness, and
recommend extensions or
enrichments, as well as
individual adaptations of
activities to suit the items
families have in their homes
(e.g., sorting big and small
spoons)

Services:
$180,000220,000 per site
(probably
includes some
indirect costs)

Adaptations must be cleared by
national center. Depending upon
circumstances, acceptable
adaptations might be conducting
some home visits at parent’s
workplace; conducting some home
visits in a small group rather than
individually; groups meetings
1/month, rather than biweekly, etc.)
Annual report on program
performance due to national center.
Maintain copyrighted materials.
Coordinator must attend annual
conference
Participate in site visits as required.
To California State Office:
Some statewide training. Outreach
and program recruitment.

Sites provide same data to
California HIPPY office,
which flags potential
problem areas for HIPPY
USA follow-up.
Previously, reports sent
monthly but funding cuts
mean reports will likely be
quarterly.

Subsequent years: primarily
word-of-mouth
SF: word-of-mouth

All materials for 3-5-yearolds are available from the
national center in English
and Spanish. SF: translated
4-5-year-old materials into
Chinese. Also, adapted to
make rhymes in Chinese, for
ex. Long Beach: some
materials in Hmong. San
Diego: some in Somalian.
Other versions are available
internationally, but they
differ in look from US
materials.
California office taped
Spanish books on cassette so
non-literate parents could
still “read” to their children.
Los Angeles: new effort to
serve foster parents.
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$1,200-1,800
per child per
year.
Annual fees to
HIPPY USA
for training,
TA, licensing,
affiliation, and
program
development:
Depends on size
of program, but
for programs
with one
coordinator:
$8,000 in Yr 1;
$5,000 in Yr 2,
and $3,000 in
Yr 3. (Some
fees –average
$1,500—fed
back to state
offices)

National Range
of Funding
Sources
Federal funds:
Dept of
Education (Title
I, Even Start,
PIRCS,
Bilingual Ed,
Migrant
Workers); HHS
(Head Start,
HUD,
AmeriCorps)
State funds:
legislature,
departments of
Education,
HHS, state
universities,
other
Foundations,
corporations,
churches,
individuals,
volunteers
SF: private
foundations,
Even Start, First
5, DCYF

Typical
Administering
Agency
• Schools and
school
districts
(50%)
• Community
-based
organizations (45%),
including
Head Start
(10%),
some child
care,
preschools,
family
resources
centers,
multiservice
agencies
• Other
government
agencies
(5%)

SF: SFUSD

Comments

History: Program began
in Israel to help
immigrants learn
Hebrew. Brought to
United States by
National Council of
Jewish Women. Hillary
Clinton saw program in
Florida and brought it to
Arkansas, where it now
operates statewide.
California: Had $1m
earmarked in Calif state
budget, but cut in latest
budget crisis.
SF: operates 2 sites.
Spanish-speaking: 35’s; Chinese: 4-5’s,
African-Americans: 34’s.
Many families stay in
program multiple years
as younger siblings join
the program.
SF site combines PAT
(0-3) and HIPPY (3-5).

APPENDIX 9. JUMPSTART

Scope & Scale of
Program
Program sites at 50
universities in 44
communities, with
1,600 college
students (“corps
members”) serving
6,000 preschool
children (2003/2004).
5 regional offices
8 university sites in
California, including
SFSU.
Each university site
has one full-time
coordinator, plus 1
“team leader” per
each group of 10
students.
San Francisco:
SFSU site (full-time
coordinator and 76
college students)
serves 8 preschools in
4 target
neighborhoods
(Mission, Hunters Pt.,
Richmond, Visitacion
Valley). Reaches 76
children one-to-one,
plus 375 children
through classroom
support.

Program
Goals
Mission:
Engage young
people in
service to
work toward
the day every
child in
America enters
school
prepared to
succeed.
Goals:
• Build
school
success
through
early
literacy and
language
development.
• Involve
families.
• Encourage
and train
future
teachers.
• Leverage
capacity of
universities
to meet
needs of
young
children.

Program Services
College students
engaged in service
learning provide
individualized
tutoring to preschool
children and
additional support to
preschool programs.
Components:
• Training and
optional college
coursework in
early child
development and
literacy
• AmeriCorps
stipends or federal
work-study grants
• One-on-one
tutoring at
preschools
• Service days at
preschool sites
and other
community events
• Parent/family
involvement
• Future teachers
program
Some SF sites
piloting use of
students to support
entire classroom,
rather than student
pull-out model.
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Scheduled and
Typical Onset,
Duration, and
Frequency of
Services
College students
provide 10 hrs/wk
of service to
preschools for one
academic year.
Preschool children
participate 2 times
per week in 2-hr
tutoring sessions.
Students work
additional 2-3
hrs/week in
classroom of their
assigned child,
providing general
support to
programs, and meet
weekly with team
leader to plan
activities, often
based on corps
members’ ideas.
During summer,
students work fulltime with
preschool
classrooms (not
one-to-one
tutoring.)

Population
Served

Staff Background and
Training Requirements

Low-income
children
ages 3-5.
Screening
used to
select 8-10
children per
school site.

Regional and universitybased site coordinators:
Preference for staff to
have background in
education and prior
program experience. Must
attend week-long
orientation and training at
Jumpstart national in
Boston, plus 3-to 5-day
national staff retreats
twice per year.

Tutors are
undergraduate and
graduate
college
students.
Jumpstart
national
office
considering
expanding
model to
involve
seniors or
high school
students.

Team leaders: Part-time.
Most have had 1+ years
of experience with
Jumpstart. Must attend a
3-day regional training.
University students:
Must participate in 30hours pre-service and 20
hours annual in-service
training. Additional
training available through
optional university
courses or other locallydeveloped training.
Preschool directors:
Jumpstart staff provide
initial on-site orientation
and some follow-up
support and networking.
Teachers invited to attend.
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Caseloads,
Group
Size
Jumpstart
assigns 810 college
students
plus a
team
leader per
preschool.
Each
student
works
with a
single
child per
year.

Services Provided by
National, Regional
Offices

Evaluation
(types, role of
national center)

National offices:
• Access to
AmeriCorps grants
• Fundraising support
for start-up and
ongoing services
• Development of site
administration and
training materials
• Intranet for
Jumpstart staff
• Evaluation and
reporting protocols
• Jumpstart uniforms
for students

All sites pre- and
post-test children
selected for
tutoring.

Regional offices:
• Technical assistance
to support local site
operations.
• Fundraising to
support regional and
local operations.
• Communications
and PR support.
• Facilitate
communications and
feedback between
national and local
offices.

National,
regional, and
local evaluations
across multiple
sites employ preand postobservational
assessment by
teachers of
participating and
non-participating
comparison
group children.
2000-2001
evaluation
conducted at 10
national sites;
2002-2003
evaluation
conducted for 6
California sites
(including SF).
Separate report
available for San
Francisco.

Program Content re: Early
Literacy, Parenting
Early Literacy:
Curriculum centers on dialogic
reading.
During academic year tutoring
sessions include circle time, oneto-one reading, choice time, and
recall.
Parenting (primarily literacyfocused):
• Parents are required to work
with preschool staff and
Jumpstart corps members to
develop goals for child’s
participation.
• Some sites provide instruction
in dialogic reading technique.
• Parents receive weekly updates
on child’s performance.
• Parents receive family resource
guide.

Requirements for Local Sites
to National Center or
Regional Offices
Jumpstart
(cont.)

Local/university offices:
• Distribute AmeriCorps
grants
• Coordinate with
universities to access
federal work-study funds
• Coordinate with university
to provide relevant
coursework (credit and
non-credit, optional at
some sites)
• Recruit, train, and
supervise college students
• Recruit preschool sites
• Participate in annual
Jumpstart staff trainings
and networking
• Recruit, train, and manage
team leaders
• Run community events
(e.g., literacy night at a
library) and service
projects (e.g., preschool
site clean up, paint, etc.)
• Fundraise as needed
Preschool sites:
• Administer assessment tool
to select children for
program.
• Provide classroom space
for tutoring time.
• Preschool director meets
weekly with Jumpstart
team leader.
• Inform parents about
program and encourage
their participation in family
literacy events.
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Quality Assurance
Activities

Each team of corps
members meet weekly
with team leader to plan.
Team leaders and site
coordinators conduct biweekly observations at
preschools and provide
feedback to corps
members.
Jumpstart staff meet a few
times per year with site
directors (and teachers if
available) to review
program progress and
issues.
Children’s literacy skills
tested two times per year
(pre- and postintervention)
Univ.-based site
coordinators have weekly
check-in calls with
regional coordinators,
plus bi-weekly calls with
all other site coordinators
in the region.

Recruitment
Sources

Site coordinator
outreaches to
preschools in lowincome
communities.
Preschools apply.
Jumpstart provides
an assessment tool
(adapted from the
High/Scope Child
Observation
Record) for use
with individual
children. Local
preschool teachers
assess children;
results sent to
Jumpstart national
office, which
determines
eligibility. Local
Jumpstart office
and preschool staff
negotiate final
selection 8-10
children per
preschool.

Ability to Tailor
Services for
Special
Populations
Non-English
speaking:
University
students
represent a wide
range of cultures
and have diverse
language skills
so are matched
with preschools
to align with
child, parent and
staff language
needs. All
written materials
for parents are
available in
Spanish from
Jumpstart
national (also in
Cantonese and
Mandarin in SF.)
Other issues:
Family resource
guide for parents
designed to be
accessible to
those with lowliteracy skills.

National
Range of
Costs
Approx.
$120,000 per
unit of 40
corps
members.
San
Francisco:
Total site
budget,
including
work-study
allocations, is
$220K as
follows:
AmeriCorps:
$60K
Work-study:
$100-120K
Other grants:
$20K
In kind: $40K
No cost to
local preschool
sites.

National staff visit
annually to ensure
program quality and
provide feedback to site
managers and teams.

National Range of
Funding Sources
•

•
•

AmeriCorps provides
$1,000-$1,250 per
student towards
higher education
upon completion of
300 hours of service.
National office
coordinates receipt
and distribution of
AmeriCorps funds,
which must be
matched 2:1 with
local contribution.
Work-study funds
administered through
each university.
Private grant
funding.

Jumpstart national
provides average of $6080K per site (mostly in
AmeriCorps funds.)
Regional office fundraises
to provide local programs
with additional dollars.
Universities provide inkind support in the form
of office space, benefits,
etc.
In SF, also raise some
grant monies locally to
support supplemental
programs.
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Typical
Administering
Agency
Local program
coordination
offices at
universities.
Program runs at
preschools
(including Head
Start, school
district-based,
universityoperated, etc.)

Comments

San Francisco State Univ.
SFSU site is one of the largest Jumpstart sites
in the U.S., and raises substantial local
dollars to provide many supplemental
services and activities. SFSU requires all
corps members to take a for-credit course in
early child development. The course
incorporates the 30-hr required pre-service
training and gives corps members access to
on-going support throughout the year. Last
year SF received 200 university student
applications for 76 spots.
The SF site is piloting use of a screening tool
developed by the National Center for
Learning Disabilities. Administered twice
per year, the tool helps Jumpstart tutors
understand children’s abilities and learning
needs.

Frandelja Enrichment Center, SF:
• Child development and family care
center in Bayview/Hunters Pt.
• Head Start site serving children 0-5 yrs
old. Current enrollment is 55 children, of
whom 22 3-5-year-olds participate in
Jumpstart (mostly low-income, AfricanAmerican).
• Due to space limitations at the site, don’t
use classroom pull-out model; Jumpstart
students assist teachers and work with
small groups of children in regular
classrooms.
• Team leader meets with center director
weekly.

APPENDIX 10. LEARNINGAMES

Scope & Scale
of Program

Program
Goals

Curriculum
designed for use
by teachers,
parents, and
other caregivers
of 0-5-year-olds.

To support
early
childhood
teachers,
parents, and
other
caregivers in
stimulating
development
of literacy
skills and
ultimately
increasing
children’s
success in
school.

Available
nationally
through direct
sales to the
public. No
figures available
on number of
users/children
served.

Program
Services
Learningames
curriculum and
two additional
newer programs
published in
easy-to-use
books.
Curriculum
developers also
conduct
research/
evaluation and
provide training
on a per project
or fee-for-service
basis.

Has been used in
several largescale preschool
and parenting
programs. Not
known by
authors to be in
systematic use in
Bay Area, but
Alameda Even
Start site will be
testing
Learningames as
part of a national
randomized trial.
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Scheduled and
Typical Onset,
Duration, and
Frequency of
Services
All products designed
for frequent, regular,
use (preferably daily
and multiple times
per day).
Learningames:
Games and books are
in developmental
order. Users
encouraged to use a
set of games for a
two-week period,
then move on to new
games. Enough
games in each book
for use for an entire
year. No overall
minimum frequency
or duration of use are
prescribed, but
research shows
higher impact with
more frequent and
longer exposure.

Population Served
Learningames:
Books used by
teachers, parents,
and caregivers of
0-5-year-olds.
Originally for lowincome/at-risk
families, but now
used more widely.

Staff
Background
and Training
Requirements
None specified
for
Learningames
or
Conversation
Books;
LiteracyGames
expected to be
used by trained
teachers.

Caseloads,
Group Size
Learningames
and
Conversation
Books
designed
primarily for
use by one
adult with one
child.
LiteracyGames
designed to be
used with two
children (or a
small group.)

Conversation
Books: Primarily
for parents and
caregivers of 0-3yr-olds.
LiteracyGames:
For teachers of 3-4yr-olds.

Services
Provided by
National,
Regional
Offices
National
office:
Develop and
sell
curriculum
books.
Provide
training (1-3
day
workshops)
upon
request,
usually to
large-scale
projects.
Training
videos also
available.

Evaluation (types,
role of national
center)
The Abecedarian
project and other
projects using
Learningames have
been widely
studied by the
Learningames
developers and
other researchers,
including with
random assignment
research design.
Research has
shown significant
benefits for IQ,
math and reading
achievement,
college attendance,
and delayed
childbearing.
*An assessment
tool is in
development to
help caregivers
determine child’s
level of
development and
choose appropriate
games to use.

LiteracyGames:
Each game has 3
cycles meant to be
used for one week
each. Each book
provides enough
games for one
calendar year of use.
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Program Content re:
Early Literacy and Parenting
Learningames: Set of 5 books, each covering
1 year age periods (i.e., 0-12, 12-24, 24-36
months, etc.) Stronger literacy emphasis in
books for 3-5 yr olds. Each book contains 3450 games with each game on a double-sided
sheet that can be torn out. Also have parent
handouts to go with each book. (Most recently
revised in 2004.)
Conversation Books: Series of 10 books.
Encourages interactive reading. Book contents
uses simple pictures and words and contain
annotation to guide parents in reading to their
children. (Soon to be revised.)
LiteracyGames: New product to be published
Fall 2004. Akin to Learningames, but with
stronger literacy focus and designed primarily
for use by teachers in pre-school classrooms.
Each game is described in 4 pages (including
lesson plan) and is detachable from the main
binder. Can be accompanied by Learningames
parent handouts.
Supporting materials: New materials are
currently in development, including a user
handbook and assessment instrument for
Learningames.
“Partners for Literacy” is a newly
developing family literacy program that
combines above products, teacher manuals
and other supplemental materials. To be used
in early childhood programs (e.g., Head Start,
Even Start.)

Learningames
(cont.)

Requirements for
Local Sites to
National Center or
Regional Offices
N/A

Quality Assurance Activities

Recruitment
Sources

Ongoing research and revision
of curriculum products
through testing in large scale
projects.

N/A

No monitoring of individual
implementation, unless part of
project undergoing evaluation
research.

Ability to Tailor
Services for Special
Populations

National Range of
Costs

Learningames books
are $15.95-19.95 ea.
Parent handouts are
$10.95-12.95.
Discount pricing
available for bulk
orders.

Non-English speaking:
Learningames is
currently in English
only, but bilingual
(English/Spanish)
materials will be
available for 3-4-yearolds in Sept. 2004.
Conversation Books:
All bilingual in English
& Spanish.

National Range of
Funding Sources

Typical
Administering
Agency

Comments

Individual
purchasers, or
purchased by
programs that may be
government- or
foundation-funded.

Wide range: home
visiting programs,
family child care
homes, preschools,
teen-parenting
programs, family
literacy programs,
etc.

History: Originally
developed in the 1970s for
use in the Abecedarian
project. First published in
1979. Joseph Sparling, one
of the original authors, has
purchased the rights and
established MindNurture,
Inc., a private publishing
company to distribute
Learningames and related
products to the public.
Abt Associates is testing
Learningames in two
studies involving Even
Start and family child care
homes, beginning in 2004.
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APPENDIX 11. THE LETTER PEOPLE
Scope/Scale
of Program

Program Goals

Program
Services

LET’S
BEGIN
(Abram’s &
Co) is used
in approx.
7,000
preschool
classrooms
with
150,000
children.

• Develop oral
language and
early literacy
skills through
an integrated,
thematic core
curriculum.
• Provide skills
necessary for
reading and
writing
• Help children
learn to love
reading
through
literature
• The Letter
People letters
(and their
personalities)
motivate
children to
talk and to
share their
feelings and
opinions.
• Letter People
have sounds
and songs to
help build
phonological
awareness

Curricula
used in
preschool,
kindergarten,
and firstgrade
classrooms

LET’S
BEGIN is
used in 859
classrooms
in
California.
Local Site
SFUSD
Child
Development
Programs
(CDP) uses
LET’S
BEGIN in
77 Pre-K
classes
(including
10 special
ed classes),
and 113
school-aged
classes.

Training
for
preschool
teachers
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Onset,
Duration,
Frequency

Curricula
cover one
academic
year.

Population
Served

Staff Back-ground &
Training

Preschool
children (ages 35, primarily age
4) of all
backgrounds

Background: Typically
preschool teachers

Nationally
18.5% AfricanAmerican,
35% Latino,
29% White,
7.1% Asian,
8% Native
American
SF: At SFUSD,
students are 52%
Chinese, 24%
Latino, 17%
African
American, and
7% other.
Students speak
20 languages
(e.g., Burmese,
Cantonese,
English, French,
Mandarin,
Samoan,
Spanish,
Swedish,
Tagalog, Vietnamese, Hindi,
Arabic, and
African languages including
Tigrinya)

Training: ½ day
workshop for teachers
prior to school year.
Training on Letter
People theory and
background, how to use
program effectively,
use of assessment tools
and how to tailor to
individual student
needs.

Caseloads,
Group Size

No special
standards, other
than what is
required by
California
regulations for
preschools (an
adult/child ratio
of 1:8)

At SFUSD, Abrams &
Co provided initial
training when
curriculum was first
purchased for sites and
for two years
following. Consultant
will provide a refresher
training this summer at
no cost, and SFUSD
hopes to continue to
offer a regular (twice
yearly) review
workshop by the
consultant. Internal
Literacy Coaches
planned and facilitated
workshops over the
past two years.

Services
Provided by
National,
Regional
Offices
National:
• Sales
• Training and
TA to school
districts
• Assistance
with Early
Learning
First
applications
• Website
provides
some
support.
• At SFUSD,
ongoing
support:
Individual
sites receive
info updates
and catalogs;
Abrams Co.
has replaced
broken
materials;
President
Dick Abram
visits yearly.
Regional:
California sales
office to open

59

Evaluation (types, role
of national center)

Program Content re: Early Literacy, Parenting

One small randomized
study and a
comparison group
study
• Children take pre- and
post-tests on oral
language, listening/
phonological
awareness, alphabetic
knowledge, story
knowledge, and
cognitive/
mathematical,
physical, social, and
aesthetic development
• Abrams publishes
“National Efficacy
Study” annually based
on pre-post tests
submitted by schools
on a voluntary basis.
•
Local evaluation at
SFUSD includes Early
Literacy Assessment,
Desired Results for
Children and Families,
and Survey. Also,
staff evaluate the
program on an ongoing basis, adjusting
to meet children’s
needs.

The Letter People is a research-based set of
comprehensive curricula focusing on oral language
and literacy development including oral language,
print awareness, phonological and phonemic
awareness, alphabetic knowledge, word recognition,
writing and spelling, vocabulary development, and
reading comprehension.

•

LET’S BEGIN with the Letter People (published
2000) is a Pre-Kindergarten curriculum. Besides
literacy foundation, LET’S BEGIN:
9 Provides hands-on and whole class/small
group activities in math, science, social
studies, health and safety, personal
development, motor development, art and
music, and technology including early rebus
readers and phonological awareness
computer software
9 Letter People are 26 colorful, huggable,
inflated vinyl characters. Capital letter on
front, lower case on back. Each has a
distinguishing characteristic and song.
9 Me Bag: child brings home weekly, fills
with meaningful items, and brings back to
share
9 Family Activity Pages with suggestions of
family activities are sent home (English and
Spanish)
Other Letter People programs are:
• LAND of the Letter People: Kindergarten
curriculum. Focuses on incorporating
concepts and skills from a variety of subject
areas into literacy.
• LIVES of the Letter People: 1st grade
curriculum. Focuses on reading and
writing.

Letter
People
(cont.)

Requirements for
Local Sites to
National Center and
Regional Offices

Quality Assurance
Activities

Recruitment
Sources

No requirements. Some
districts voluntarily
submit results of child
assessment included in
annual efficacy study.

Field-tested before
product placed on
market (110
classrooms with
2,500 children
across the country
from public,
private Head Start,
inner city,
suburban, and rural
classrooms)

Sales through
more than 40
sales reps and
consultants as
well as catalog,
Internet, and
word-of-mouth

Ability to Tailor Services for
Special Populations

National Range of
Costs

National Range
of Funding
Sources

Family Activity pages available in
Spanish and English. Every Teacher
Resource Book contains ELL Links
with suggestions for activities for
students whose first language is not
English. Staff development is
customized to meet the child and
teacher needs for the specific district.
The Letter People has a special needs
consultant who helps develop the
product and staff development.

LET’S BEGIN:
Complete program
$2,265; with Math
Big Books $2,598

Typically
purchased by
school or district
staff with local
funds or grant
funds

Locally, at SFUSD, sites feel that the
curriculum works well with nonEnglish speakers and is
comprehensive for students with
special needs.
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Typical
Administering
Agency

Schools and
school districts

Comments

California has no official
preschool curriculum.
Some states (including
Texas) have adopted a
preschool curriculum,
but California only has a
curriculum for K-6 (e.g.,
the two approved
language arts curricula
for K-6 are Houghton
Mifflin and Open Court).
Locally at SFUSD, there
is no other formal
curriculum in use for
preschoolers.

APPENDIX 12. LITERACY CARAVAN
Scope &
Scale of
Program
Literacy
Caravan
3 vehicles in
operation
nationally; 2
in CT &
NY, 1 in
Bay Area
currently,
with a
second Bay
Area vehicle
due Sept.
2004.
In CA,
served 150
parents and
60 staff
(12/033/04).
In CT/NY,
served 500
teachers,
4000+
children.
(10/02
9/03).

Program
Goals

Program Services

To improve
the literacy
environments
and activities
for young
children
through
professional
development,
parent
education, and
children’s
enrichment.

Nationally:
• Enrichment for
children through
read aloud and
multi-media
activities.
• Book distribution
(every family gets
a picture book.)
• Training for preschool educators,
parents and early
childhood care
providers.
• Parent education in
strategies to read
with their children.
Bay Area:
• SF-based vehicle is
fully supported by
Scholastic and uses
the Scholastic
curriculum “Lee y
seras” for Latinos.
• Focus on staff and
parent training (not
direct services to
children).
• Weekend
community events.
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Scheduled and
Typical Onset,
Duration, and
Frequency of Services
National: Single or
multiple visits to a site
depending on site
requests and funding.
Children/families come
on board for 30-45
minutes, often in
groups by school
classroom.
Staff development
model is optimized for
6 visits of 2.5 hours
each.
The parent workshops
model intended to be 6
visits of 1-hour each.
Bay Area:
• Staff training
offered as set of 6
monthly workshops
(2.5 hrs. each).
• Parent trainings
also scheduled
monthly for 6
months (1.5 hrs.
each), but
maintaining
attendance is more
difficult than with
staff.

Population
Served

Children 0-8 and
their parents.
Early childhood
and preschool
educators.
Nationally the
focus is on atrisk
communities, but
serve all that
request Caravan
to visit.
Bay Area:
Scholasticsupported
Caravan targets
low-income/atrisk Latino
families,
primarily in the
Mission,
Fruitvale, and
East San Jose
neighborhoods.

Staff
Background
and Training
Requirements
Two staff per
vehicle:
• Drivertechnician
• Trained early
childhood
specialist.
Must have BA
and participate
in training
provided by
Weston
Woods Inst.
and other
institutes of
higher
education.

Case loads,
Group Size

Services Provided
by National,
Regional Offices

Evaluation
(types, role of
national center)

Program Content re: Early
Literacy, Parenting

Caravans
designed to
hold about one
classroom of
children and
teachers at a
time. Target is
under 20
children for
ages 0-5.

National offices:
• Curriculum
design
• Purchase and
outfit vehicles
• Logistical
support for
scheduling and
local
community
contacts
• Administrative
support with
purchasing
materials
• Evaluation
• Training
workshops and
support for
Caravan staff

Parents and
teachers asked to
do post-training
evaluations after
every workshop.
Questions cover
client
satisfaction,
changes in
knowledge, and
prospective
changes in
behavior.

Early Literacy:
Staff workshops explain literacy
theory and provide ideas for
activities and materials to
encourage children’s emergent
literacy. Workshops include:
• Choosing quality children’s
literature
• Presenting effective readalouds
• Fostering language and
vocabulary development
• Enhancing print awareness
• Strengthening children’s
listening skills
• Creating literacy-rich
environments

Staff training
targets group
size of 10-15.

Regional offices:
No regional office,
but a locally-based
consultant provides
support to Bay
Area staff.

New evaluation
effort underway
consisting of preand post-testing
using the Early
Language &
Literacy
Classroom
Observation
(ELLCO) tool.
First evaluation
results won’t be
available until
Summer ’04.

Children using the Caravan
participate in read-alouds and
other literacy enrichment
activities (e.g., puppets, playacting, multimedia).
In the Bay Area, the focus is on
making literacy activities
culturally accurate and
appropriate for Latino families,
using techniques such as oral
traditions and storytelling.
Parenting:
Workshops model parent
enrichment activities to do with
children at home.
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Literacy
Caravan
(cont.)

Requirements for Local
Sites to National Center
or Regional Offices

Quality Assurance
Activities

Recruitment Sources

Sites where the Caravan
visits must organize
groups of teachers and
parents to participate for
the number of workshops
agreed to between the site
and Weston Woods. In the
Bay Area model, many
sites commit to a program
of 6 visits/workshops.

Periodic site visits by
Weston Woods
Executive Director to
observe facilitators,
interview participants,
and speak with directors
of participating agencies
to obtain feedback on the
impact of the training,
the appropriateness of
the trainer, and reaction
to the vehicle.

Nationally, limited
promotion. Weston
Woods mostly responds
to requests from schools
and other sites who hear
about the program by
word-of-mouth and
have funding available.

In NY & CT, sites pay for
the caravan to visit.
Currently in CA there is
no cost to sites because of
the funding provided by
Scholastic.

Post-workshop
questionnaires
distributed to teachers
and parents.

In Bay Area, Scholastic
is responsible for
outreach through their
on-going community
relationships.

Ability to Tailor Services
for Special Populations

Non-English speaking:
Bay Area caravan is
targeted to Latino/Spanishspeaking communities.
Other issues:
Parent support and training
activities designed to be
accessible to parents with
low-literacy skills.

Setup cost is $5080K per vehicle.
Operational cost is
$1,000-1,200/day per
vehicle = approx.
$200K/yr. per
vehicle.

National Range of
Funding Sources

CT & NY: Mix of
state dept of
education,
foundations,
corporations and
fee for service.
CA: Scholastic
(with support from
its national
partners: Latino
Community
Foundation,
Univision,
Verison.)
New vehicle in CA
will be partially
funded through
Santa Clara First 5.

Pre- and post-program
use of ELLCO
assessment conducted at
random (see evaluation).

Gomby, Goldstein, & Goodban, 2004

National Range of
Costs
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Typical
Administering
Agency
Run directly by
Weston Woods
Institute in CT.
Caravans deliver
services to
preschools,
community
centers, libraries,
etc.

Comments

At the Fruitvale
Even Start site in
Oakland, Literacy
Caravan provides
monthly parent
workshops (one time
per month for 1.5 hr
each for 6 months.)
Approx. 30 parents
attend, with the
Caravan
accommodating 15
people at a time.
Program serves
100% Latino
families with
workshops delivered
mostly in Spanish.
Attendance at
Caravan program is
linked to parents
already attending
Even Start. Caravan
provides a
fun/different activity
option.

APPENDIX 13. THE PARENT-CHILD HOME PROGRAM (PCHP)
Program Goals

137 sites
nationally

•

6 sites in
California
(7th—Fresno)
to open in
Fall); 1 in
Bay Area
(Alameda)

•

About 4,000
families
served
nationally in
2003
(unduplicated
counts).
Average
program
serves 40-60
families in its
second year
of operation.
Range: 10200 per year.
Alameda will
serve 15
families in
2004.
About 490
home visitors
in the US

•
•
•

•

Develop children’s
language and literacy
skills
Empower parents to be
their children’s first
and most important
teachers
Prepare children to
enter school ready to
learn
Enhance parenting
skills
Prepare children for
long-term academic
success and parents to
be their children’s
lifelong academic
advocates
Strengthen parentchild bond

•
•

•

Program
Services

Scheduled and
Typical Onset, Duration,
and Frequency of
Services

Home visits
Referrals to
other
community
services, as
needed
Optional:
parent group
meetings,
drop-in and
play
sessions, etc.

Home visits: Typically
2nd through 4th birthdays,
but as young as 16
months (two years total).
Services offered during
school year.

Alameda:
Will offer parent
group meetings
1/quarter.

Alameda focus:
• Develop children’s
language and literacy
skills
• Attract AfricanAmerican families into
services
• Help parents
accomplish their own
professional or
educational goals
• Teach parents to have
fun with their children
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Two visits/week; 30
minutes/visit.
Typically, 85-100% of
home visits completed
annually (for families
remaining in the program)
Referrals to other
community services: as
needed.
Other: Many sites offer
parent group meetings,
parent education
workshops re: parenting
skills, referrals, parentchild sessions (e.g., dropin and play): 1/week
Alameda: Offers Even
Start services (if parents
choose to enroll), such as
adult ed, parent ed, PAT
for 0-3’s, early childhood
education, Ages and
Stages assessment.

Population
Served

Staff Background
and Training
Requirements

Case loads,
Group Size

Services
Provided by
National,
Regional Offices

Evaluation
(types, role of
national center)

Program Content re: Early
Literacy, Parenting

Low-income,
low-education
families in the
United States,
Canada,
Bermuda, and
the Netherlands.
All
race/ethnicities.
Some families
with English as a
Second
Language; teen
parents;
homeless
families.

Background:
Home Visitors:
Paraprofessionals
from the community,
many previously
parents in the
program.

For parttime home
visitors: 7-8
families per
home
visitor;

National offices:
• Advocacy
• Evaluation
information
for local sites
to use
• Program
development
(including
fitting PCHP
services with
other services
such as Even
Start)
• Technical
assistance to
help sites
start
• Training for
staff
• Ongoing
monitoring of
program
quality
• Intensive TA
to programs
that appear to
be offering
below-quality
services

35 years of
research of all
forms:
• Randomized
trials
• Comparison
group (not
randomized)
• One-group,
pre-post
• Focus
groups of
participants/
nonparticipants
• Longitudinal
• Cost
analyses

Early Literacy:
Primary focus is on increasing the
positive verbal interaction between
parent and child that develops
critical language and pre-literacy
skills. Book reading enriches
vocabulary, increases narrative
skills, and heightens phonemic
awareness. Dialogic reading is
promoted.

Alameda: Will
begin with 2year-olds in
2004, and then 23’s in 2005.
Serves families
that speak 19
languages,
though trying to
use PCHP to
recruit AfricanAmerican
families.

Small number of
volunteers, who may
be professional.
Training:
16 hours of training
prior to becoming a
home visitor.
Weekly minimum
two-hour ongoing
training and
supervision session.
Coordinators:
Background:
College graduate,
most with
background in early
childhood education,
working with at-risk
children and families,
and/or social work
Alameda: community
volunteers as home
visitors; paid
coordinator
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For full-time
home
visitors: 15
families per
visitor

Coordinator:
50-60
families per
coordinator.
Alameda:
about 2
families per
volunteer
home
visitor.

Regional offices:
None in
California; LAbased consultant
helps sites with
start-up and
expansion

National center
collects
information on
evaluations of
local sites, if
sites submit the
information.
Logic model in
development

Play (with the toys that the home
visitor brings) also enriches
children’s oral language.
Educational toys foster symbolic
play, help children learn self
control, instigate problem solving,
encourage reflection, and facilitate
narrative skills.
Parenting:
Home visitor models how the
parent can support the child’s
exploratory behavior, language
development, and positive social
interactions. Encourages parents to
participate in the play or reading
activity, reinforcing the bond
between parent and child, and
empowering parents by showing
them the importance of their role
as their child’s first teacher.
Models positive interactions with
the child so that parents can see
use of positive, non-harsh language
and interactions.

The ParentChild Home
Program
(cont.)

Requirements for
Local Sites to
National Center or to
Regional Offices
Attendance at PCHP
training (pre-service;
in-service)
Submit implementation
plan to national PCHP
offices
Commit to maintaining
core elements of PCHP
program
Undergo initial
certification and annual
re-certifications
Submit data to national
PCHP offices
(preferably via webbased management
information services)

No regional offices in
California (consultant
only)

Quality Assurance
Activities

Recruitment Sources

Staff from national
PCHP office certify
program at the end of
the site’s first 2 years
of operation.
Recertification
annually. Visits
involve conversations
with home visitors,
coordinators,
families; videotaping
and review of sample
of home visits.

Initially: networking with
other community
agencies, including early
childhood education
programs, public health
nurses, community-based
organizations serving
immigrants, teachers,
social workers and school
administrators; flyers in
stores, Laundromats.

National center must
approve any local site
variations.
Random site visits,
especially when
significant staff
changes
Track indicators of
program quality via
MIS, with feedback
to local sites.
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Subsequent years:
primarily word-of-mouth.
Alameda: so far
unsuccessful in enrolling
African-American
families though many
immigrant families are
interested in the services

Ability to Tailor Services for
Special Populations

Non-English speaking:
Bilingual home visitors are
key, and available at most
sites.
Some families request
English-speaking home
visitors to acclimate their
children to English. Most
home visitors gradually shift
to speaking English with
families over their two-year
participation in the program.
All materials available in
English and Spanish
(translations approved by
national center). Local
program sites have translated
some materials into
Vietnamese, Chinese dialects,
Cambodian, Laotian,
Haitian/Creole
Other issues:
Cultural sensitivity training for
coordinators and home
visitors.
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National Range of
Costs

National Range
of Funding
Sources

Services:
$2,250 per child per
year

Federal: Title I,
family
literacy/adult ed
funds; Even
Start; Gateway
grants (for
families in public
housing); Early
Reading First;
Early Learning
Opportunity Act.

•

State: for
disadvantaged
students, state
adult education,
parenting
education, school
districts.

•

Training: $7,500 per
site for first 2 years
of start-up TA.
$250 per year for
annual certification.
Average program
budget: about
$100,000-$120,000
per program site.
(Note: figures may
include
administrative
overhead, if
individual sites
reported it. Direct
costs might be as low
as $1,200 per child
per year.)
Alameda: $1,000 per
family per year ($200
for toys; $800 for
cost of coordinator).

Private:
foundations,
corporations,
individuals,
charitable
organizations
such as Rotary
Club, Kiwanis,
community
chests,
community
foundations

Typical
Administering
Agency

•
•
•

•
•
•

Schools and
school districts
(65-70% -driven by large
numbers in MA
and PA);
CBOs
Social
Service/Mental
Health agencies
Child care, Head
Start, preschools
Government
agencies (health
depts.)
Community
health centers
Universities
Public libraries

Alameda: school
district. Operates in
an elementary school.
Also an Even Start
site.

Comments

Program begun in 1965
by researcher Phyllis
Levenstein, as the Verbal
Interaction Program, then
the Mother-Child Home
Program.
Alameda site is just
starting PCHP. No
parents yet enrolled (as
of 3/04). This is also an
Even Start site. Staff
currently operate or have
been trained in PAT,
CIRCLE, and will be
part of large national
evaluation of
Learningames this fall.
Staff note that low
income population
moves frequently, so
PCHP interest in longterm data collection may
be difficult to meet.
Program serves (via
Even Start services)
families who speak 19
languages, including
Cantonese/Mandarin,
Vietnamese, Tagalog,
Farsi, Hindi, Cambodian,
Mongolian, Italian,
Somalian,
Eritrean/Ethiopian

APPENDIX 14. PARENTS AS TEACHERS (PAT)

About 3000
sites
nationally;
About 134 in
California:
20 in Bay
Area. 75% of
CA PAT
programs are
also Even
Start sites.
Nationally,
333,000
children,
270,000
families. CA:
4900 children
and families
(unduplicated
counts)
Programs
serve from 17100 families
per year
(largest
programs in
MO)
About 9600
home visitors
(56% fulltime; 44%
part-time).

Program Goals

Program
Services

Scheduled and
Typical Onset, Duration, and
Frequency of Services

• Increase parent
knowledge of
early childhood
development
and improve
parenting
practices
• Provide early
detection of
develop-mental
delays and
health issues
• Prevent child
abuse and
neglect
• Increase
children’s
school
readiness and
school success

• Home visits
• Parent
group
meetings
• Developmental
screenings
• Referrals to
other
services, as
needed
• Optional:
parentchild dropin and play
sessions;
toy- or
booklending

Prenatal through 3rd birthday; may
extend through 5th birthday. Primarily birth-3-yr-olds actually
served (58% of children).
Pescadero: prenatal – age 5

Other goals:
• Promote early
literacy skills
in children
• Promote
socialemotional
development of
children

Pescadero:
Offers ongoing
parenting
workshops
which provide
parent support
and education;
Raising a
Reader

Pescadero:
31 families; 2
home visitors
Gomby, Goldstein, & Goodban, 2004

Nationally: Average program
operates 11 mo’s/year. Average
annual attrition: 14%. CA: 15%
Home visits: typically offered
monthly, but varies depending
upon family needs/funding levels.
1-5 visits: 59% of families; 6-9
visits: 20%; 10-12 visits: 9%; 1319 visits: 5%; 20 or more: 7%
Parent group meetings: monthly,
or more frequently, depending
upon family needs and funding
levels. 41% of families attend at
least one group meeting. (48% in
CA)
Developmental screenings:
annually. About 11% of those
screened are identified as having
potential health or developmental
problems. (7% in CA)
Referrals to other community
services: as needed, 38% families
are linked to at least one
community resource (59% in CA).
Pescadero: monthly home visits
(bimonthly for families with
special needs children). Parent
group meetings monthly. Ongoing,
6-wk parent workshops.

Population
Served

Staff Background
and Training
Requirements

Caseloads,
Group Size

Services Provided by
National, Regional
Offices

Families in the
United States
and six other
countries, all
income levels
and ethnicities.

Background:
Paraprofessionals,
and AA, Bachelor,
and advanced
degrees. Most
recent annual data
(2001-02), for
about 2/3 of all
PAT programs:
21% paraprofessionals;
15% AA; 49% BA;
15% MA or
greater. Pescadero:
1 BA, 1 paraprof.

20-25 families
per part-time
home visitor;
40-50 per fulltime home
visitor, assuming
monthly visits of
2.5 hours/visit.

• Program and
curriculum
development
• Training for home
visitors and
coordinators (sessions
and annual
conference) in PAT
model and program
operations, and in
special sessions (open
to public) regarding
serving families
generally (e.g.,
working with teen
parents, serving highrisk families, etc.)
• Quality assurance
(self-study program)
• Advocacy
• Research
(clearinghouse and
conducting research)
• TA via phone to help
sites complete their
initial implementation
plan

Nationally: 41%
of families
served are low
income; 23%
single-parent.
CA: 60%, 15%,
respectively.
Special curricula
available for
child care
providers; to
work with teen
parents
9% of families
are Spanishspeaking. (60%
in CA)
Most programs
are in rural,
small town, or
suburban areas;
more varied in
CA. Pescadero:
rural; lowincome, Spanishspeaking migrant
farmworkers

Training: One
week of pre-service
training, plus one
additional day
within the first 3-6
months after
completing
training. Working
on making that 6th
day available as
distance education.
10-20 hours of inservice training per
year.
Annual
credentialing of
home visitors by
the Parents As
Teachers National
Center
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Pescadero: 1220 families per
home visitor.

Note: future research plan
recently completed by the
National Center, with a
National Advisory Group.
Available on web-site.

Evaluation
(types, role of
national
center)
About 23% of
programs have
recently been
involved in
external
evaluation.
(51% in CA)
Previous
evaluations
have included
qualitative
(focus groups;
observational);
quasiexperimental;
randomized
trials, others.
National
Center has
developed a
logic model to
represent link
between PAT
activities and
outcomes.
Pescadero:
Participates in
First 5
evaluation.

Program Content Re:
Early Literacy,
Parenting
(See PAT logic model.)
Most home visits
include some focus on
early literacy skills.
Home visitors leave
handouts with the
family at the end of
each visit, and the
hand-outs often include
a parent-child activity.
Parent-child activities
are also modeled during
the home visit.
Pescadero: Topics for
parent group meetings
determined by parent
interest. Have included
child health, nutrition,
dental care, car seat
safety, vision screening,
etc. Ongoing parent
workshops use Active
Parenting and No Child
Left Behind curricula,
which encourage good
parenting practices
related to early literacy
and generally. In
addition, use Parents on
Board curriculum to
encourage parent
involvement with the
public preschool and
school system. Ages &
Stages used for
assessment.

PAT
(cont.)

Requirements for Local
Sites to National Center &
to Regional Offices

Quality Assurance Activities

Must complete
implementation plan before
becoming a PAT site; engage
in PAT pre-service and
ongoing training for
recertification of parent
educators (home visitors); turn
in Annual Report.

National Center has established
standards for personal visits,
group meetings, screenings,
resource network, recruitment
and retention (family
engagement), program
management, professional
development, and evaluation,
and a self-study plan for local
sites who wish to undertake it.
There is limited tracking, and no
penalties for non-compliance.

State leaders in 28 states (not
in California), to help local
sites in funding, meeting
requirements, networking, inservice training and TA. May
offer newsletters and state
conferences. When services
are offered, local sites may
sometimes be required to pay
minimal fee to state leaders
(e.g., $10).

A commendation process has
been piloted, similar to
accreditation.
Local sites are asked to report
adaptations to the National
Center, but no consistent
tracking. Some adaptations
include incentives to parents to
increase participation, varied
frequency of visits, adding
activities such as drop-in and
play sessions, etc.

Recruitment
Sources

Ability to Tailor Services for
Special Populations

National Range
of Costs

National
Range of
Funding
Sources

Typical
Administering
Agency

Comments

Up to the
individual
program
sites.

Nationally, 11% of families
served were ESL; 11% teen
parents; 13% involved with
mental health or social
services agencies. Programs
also served small percentages
of families that had substance
abuse problems; children with
special needs; incarcerated
parents, etc.

$1200-$1400 per
family per year,
depending on
intensity of home
visiting schedule.

Public
funding:
federal (Title I,
Even Start,
Head Start);
state; local
dollars.

63% school system
12% family resource
center
6% govt agency
5% community
action agency
5% child care center
2% hospital or
medical facility
4% health dept
2% university or
extension
15% private/public
nonprofit
7% social service
agency
1% tribal govt
18% other
collaboration
(duplicate count)

Began in Missouri, where it
still operates with state
funding. MO program only
supports 4-5
visits/family/year so
national averages for
frequency of visits are
drawn downward by MO
data.

Pescadero:
Word-ofmouth

All materials available in
English and Spanish. Some
handouts available in Hmong,
Vietnamese, Bosnian, and
other languages. Agency in
China is currently working on
translation into Mandarin.
Pescadero: Families are 100%
Spanish-speaking migrant
farmworkers; 6 have children
with special needs. Materials
are all translated into Spanish.
Home visitors are bilingual/
bicultural. For children with
special needs: use materials
from PAT plus locally
developed materials.

Sites pay annual
recertification
fee: $30/home
visitor; plus fee
for initial
training,
curriculum, and
optional
professional
development
training
opportunities.
Pescadero:
$110,000 annual
budget (salaries,
supplies, training
– not including
in-kind
contributions
from
administering
family resource
center)

Private
foundations
Pescadero:
Peninsula
Community
Foundation,
AmeriCorps
for paraprof’l
home visitor,
Lucile Packard
Fdn for
Children’s
Health; First 5
SMC.

Some program sites may
use the PAT program as
part of their ongoing
services (e.g., an Even Start
program may adopt the
PAT curriculum to meet
Even Start parent support
requirements).

Pescadero program
operates as part of the
45% are blended with Parent Involvement
other programs (e.g.,
Program (PIP) of the North
Even Start, Early
Street Family Resource
Head Start, Head
Center, which also offers
Start, Healthy
Even Start, adult education,
Families America)
and social services. Even
Pescadero: Program coordinator
Start also delivers PAT, but
reviews case files, accompanies
CA: 70% school
to a different set of
home visitors on 4-5
system; 76% blended families. Assumes parent
visits/month.
with other programs.
involvement for about 6
months, so long-term
enrollment not necessary.
NOTE: Data derived from 2002-2003 annual program report summary, based on 2,183 program reports from 2,525 PAT sites in US and Canada (includes 71 reports from California’s 134 programs). “Enrolled” family
defined as family that has completed 1 home visit.

Gomby, Goldstein, & Goodban, 2004
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APPENDIX 15. RAISING A READER (RAR)
Scope & Scale
of Program
46 regional/local
affiliates in U.S.,
plus Mexico &
Botswana.
Served 65,000
children from
1999 to Sept.
2003.
17 affiliates in
CA (including 7
in Bay Area
counties: SF, San
Mateo, Santa
Clara, Sonoma,
Napa, Contra
Costa, Alameda.)
San Francisco
has 88 sites,
representing 149
classrooms and
serving 3,500
children.
San Mateo
county (original
RAR site)
partners with 450
child care and
preschool
providers to
serve approx.
10,000 children.

Program
Goals
• Increase
amount of
time
parents
spend lapreading
with their
children.
• Improve
vocabulary,
pre-literacy
skills and
kindergarten
readiness
• Encourage
family
bonding.

Program Services
Take-home bookbag-lending
program operated
through preschools,
Head Start, child
care, and home
visiting programs.
• Classroom
read-aloud
activities.
• Children take
home (then
return) 4 books
per week.
• Parents receive
videos and
other materials
to assist and
encourage
reading with
their child.
• Train-thetrainer model
for local and
regional
coordinators
who train child
care providers
and CBO staff.
• Encourage
library use by
providing
children with
library book
bags, library
card
applications &
training
librarians.
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Onset,
Duration, and
Frequency of
Services
Book bags
containing 4
books each are
rotated on a
weekly basis
for 26 weeks.
Most sites
operate
program yearround with
children and
families
participating
for whole year.

Population
Served
Targets lowincome
families
with
children 0-5
yrs old,
especially
those who
are limited
English
speakers.

Staff Background and
Training
Requirements
Local/regional
coordinators:
Educational
requirements & other
qualifications
determined by local
agency with whom
RAR affiliates.
National office provides
a job description
template. Coordinators
strongly encouraged to
attend initial training
(1-3 days), plus annual
conferences.
Local partner site
staff:
RAR local coordinators
provide 2-hr. initial
trainings to preschool
site staff. Held on-site
(often during lunch
breaks or children’s
naptime) in groups or
one-to-one to
accommodate staff
availability. Training is
designed for anyone,
from credentialed
teachers to community
volunteers.

Caseloads,
Group Size
Three types
of classroom
kits are
offered:
Small (for
15 children
ages 0-5),
Standard
(for 26
children
ages 0-5),
and Toddler
(for 15
children
ages 0-3).

Services Provided by
National, Regional Offices
National offices:
• Support to establish a
local/regional program
(usually county or subcounty level), including
guidance on setting up an
advisory committee,
fundraising & program
planning
• Staff training & conferences
• Materials (books & book
bags)
• Teacher guides
• Videos for parents
• Resource manual for
regional/local coordinators
• On-going informal support/
troubleshooting
Regional offices:
• Assessment and selection of
local sites
• Training for local site staff
• Facilitate introductory
meetings with parents
• Introduction of program to
children at sites
• Additional parent
workshops or read alouds
with children on request
• Create mtgs/ networking
opportunities among local
program providers

Evaluation (types, role of
national center)
Local/regional coordinators
provide annual updates on
number of sites and children
served.
Santa Clara County:
Evaluations completed in 2000
and 2001. Used pre- and posttest questionnaires to parents
with analysis of changes in
their child’s reading
behaviors. Also testing of
literacy skills for kindergarten
readiness among RAR and
non-participating comparison
group.
San Francisco:
Evaluation completed in 2003.
Used nationally standardized
assessment tool to rate preliteracy skills of participating
children and a comparison
group. Also pre- and postsurveys of parents.
Other Bay Area:
Evaluation conducted by
Stanford Schools of Medicine
and Education currently
underway in Santa Clara
County looking at outcomes
related to family bonding and
language development for
children ages 9-24 months.

Program Content re:
Early Literacy,
Parenting
Early Literacy:
Book kits designed for 03 yr-olds, or 3-5 yr-olds.
Each kit contains takehome book bags, plasticcoated books (4 per bag),
teacher guidance
materials, parent videos,
and library book bags for
children to keep. Focus is
on mutually reinforcing
reading through
classroom read alouds and
reading at home. Some
local sites do additional
activities (e.g., art,
writing, science projects)
integrated with RAR
books, but this is not a
part of the RAR model.
Parenting:
Read-aloud instructional
video available in 9
languages. Explicit focus
of program is to increase
parent-child bonding
through reading.
Training emphasizes the
importance of early
literacy development,
increasing child’s
familiarity with books,
using read-aloud
strategies.
See Theory of Change
(available from website.)
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Raising a
Reader
(cont.)

Requirements for Local
Sites to National Center or
Regional Offices

Quality Assurance
Activities

Recruitment
Sources

Ability to Tailor
Services for Special
Populations

National Range of Costs

National Range of
Funding Sources

Typical
Administering
Agency

Comments

Local/regional affiliates:
• Fundraise as needed.
• Purchase materials (i.e.,
kits containing books &
book bags.)
• Hire full- or part-time
staff as needed.
• Coordinators required
to participate in onetime initial training and
attend annual
conferences.
• Train local site staff
and provide ongoing
assistance.
• Conduct site visits to
ensure that RAR
implementation
standards are met.

National office:
Program developed
from explicit theory of
change. Local/regional
affiliates sign purchase
and licensing
agreements to use the
RAR trademarked
program. National
office schedules
periodic check-in calls
with affiliates.

San Francisco:
More applications
from sites than can
be served with
existing funding.
Sites fill out
application and are
selected by lottery.
Qualifying sites
must serve 25% or
more low-income
and/or limited
English speaking
families.

Non-English speaking:
RAR offers books in
English & Spanish. SF
has supplemented with
purchases of books in
Chinese.

Basic program setup cost for
materials is $2315 per
standard classroom kit
($1335 per Small, $1225 per
Toddler). Additional annual
refresher costs for parent
videos, library book bags,
and/or replacement of lost
books dependent on
local/regional use. Kits
designed to last 5-8 years.
Beyond year 5, refresher
kits with new bag and 5
books available at lower
cost of $50 ea.

National:
Core funding from sales
of materials to
local/regional affiliates
and other fees for
service.

Local/regional
affiliates:
Coordinated by Head
Start, United Way
Success By 6, First
Five, libraries,
American Indian
reservations, among
others.

Recruitment of
families done by
local partners.
Usually offered to
all families already
receiving services
at the site.

Teacher training
curriculum available in
English and Spanish.

Kai Ming Head
Start site in San
Francisco:
Serves about 30
children in 9month program.
90% of children
are Chinese. RAR
implementation at
site consists of:
• One story
reading per
day in class (in
English &
Chinese).
• Weekly book
bag rotation.
• Monthly read
aloud by RAR
regional
coordinator to
children and
parents.
• Visit library
once per
month using
library book
bags.

Local partner agencies
(i.e., preschools, child care
providers, etc.)
• Agree to use RAR
materials in designated
ways (e.g., rotate books
weekly).
• Outreach to parents.
• Complete regular
reporting forms.

Local/regional
affiliates:
Regular (monthly)
monitoring when
regional coordinators
available to do so.
Strongly encouraged to
use measure developed
by national office to
assess quality of
implementation.
San Francisco
administers parent
questionnaires at
beginning and 6 months
into program.
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Parent read-aloud video
available in nine
languages: English,
Spanish, Bengali,
Cambodian, Korean,
Tagalog, Cantonese,
Mandarin, Vietnamese.

Resulting annual cost per
child = $35 (over 5-year
period).

Often bring in
translators for parent
groups.

Local/regional affiliates and
sites also pay for training.
Costs for staff coordinator
salary and overhead vary by
location.

Other issues:
RAR has supplemental
book selections with
multi-cultural Spanish
or African-American
themes.

San Francisco: Total
annual cost = $290K
(includes full time
staff/coordinator, books,
bags and other materials,
training fees, overhead.) No
cost charged to local
program sites.
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Local/regional affiliates
must raise their own
operating budgets.
San Francisco: Bella
Vista Foundation
covers staff/admin
costs. Other funders
include: the San
Francisco Foundation,
the Lurie Foundation
and the United Way of
the Bay Area. United
Way serves as fiscal
agent.
San Mateo & Santa
Clara Counties:
Materials funded by
Center for Venture
Philanthropy of the
Peninsula Community
Foundation.

Local partner
agencies:
Typically
implemented in child
care centers, family
care homes,
preschool
classrooms, health
home visiting
programs.
San Francisco:
Primarily child
development centers
(SFUSD), some
family child care
homes, and a few
alternative providers
(e.g., homeless,
perinatal, immigrant
and other
community-based
service providers.)

APPENDIX 16. REACH OUT AND READ (ROAR)
Scope/Scale of
Program

Program Goals

50 states, Puerto
Rico, and Guam;
2,015 clinics and
hospitals with more
than 23,000 primary
medical providers
trained. In 90% of
pediatric residency
training programs in
U.S.

•

1.7 million children
served and 3 million
books distributed
each year.

•

In California, ROAR
has 130 sites
(including 51 in 8county Bay Area
serving 78,000
children).
Average clinic serves
1,000 children per
year nationally.

•

•

Integrate early
literacy
development
into pediatric
primary care
Train
physicians and
nurses to talk
with parents
about early
literacy
Teach parents
how to help
their children
develop a love
of books and
reading
Provide books
to low-income
children whose
parents may
not be able to
afford them.

Program
Services

•

•

Local site in San Jose
has approx 7,500
well-baby visits a
year from children
under 5
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Book
distribution
by
pediatricians
and health
providers at
well-child
visits
Sometimes:
reading to
children in
doctors’
waiting
rooms

Scheduled
and Typical
Onset,
Duration, and
Frequency of
Services
At each wellchild visit
between ages 6
months and 5
years
Generally 10
well-child
visits per year
(more for
younger
children)
Books actually
given in 85%
of visits,
typically
because it is
not always
practical to
give the book
(e.g. if at the
well-child visit
the child turns
out to be ill)

Population
Served

Children ages
6 months to 5
years and their
caregivers.
Target lowincome.
Federal funds
restricted to
clinics where
over half the
children are at
or below 200%
of federal
poverty level.
Estimated 85%
of children
served
nationally are
low income.
All races/
ethnicities.
Nationally,
children are:
26% AfricanAmerican,
32% Hispanic,
30% White,
4% Asian.

Staff Background and Training
Requirements

Health providers:
Background: Typically doctors,
residents, and nurses. 75% of
providers are M.D.s; 25% are
nurse practitioners.
Training: 100 regional trainers
who are practicing pediatricians
meet with doctors on site. Standard
1-hour curriculum using grand
rounds format and providing 1
CME (Continuing Medical
Education) credit, as is typical for
doctors. There is also an online
course and training video for rural
small sites, also 1 CME.
Annual national conference
Volunteers:
Background: Each clinic has its
own policy for volunteers, some
more formal than others. Range
from high school students to
seniors.
Training: Volunteer orientation
available on web site; training
requirements set by local clinic
policy.
Local site in San Jose has a
volunteer who recruits and
schedules volunteers, orders books,
maintains book inventory, and
handles financial recordkeeping.
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Case loads,
Group Size

Varies by
clinic/site.
Number of
volunteers
ranges from
clinic to clinic; a
small clinic may
only have a few
volunteer hours a
week, while
another may
have volunteer
full-time.
Local site in San
Jose has
volunteers
modeling
reading 6-8
hours a week, in
two-hour time
slots.

Services Provided
by National,
Regional Offices

Evaluation (types,
role of national
center)

Program Content re:
Early Literacy,
Parenting

National:
• Advocacy
• Collect/present
evaluation
information
• Provide start-up
and ongoing
funding
assistance to new
programs (50%
year 1; 25%
ongoing)
• TA to help sites
start
• Help sites fundraise
• Training for staff
who participate
in the program
• Ongoing
monitoring of
program quality
• Sponsors annual
conference

Nine studies in
peer-reviewed
journals including:
• 2 randomized
trials with prepost
• 3 pre-post
studies
• 4 cross-clinic
comparisons

Three components:
• Doctors are trained
on anticipatory
guidance, to teach
parents about the
importance of
reading aloud and
provide them
appropriate
strategies.
• In the exam room,
parents are given
anticipatory guidance
and children are
given an ageappropriate book at
each well-child visit.
• Volunteers model
behavior by reading
aloud in the waiting
room. This is the
least essential
component and is not
always feasible
depending on the site.

Regional:
21 coalitions
including California
ROAR. Each
coordinates fundraising for its
member sites

Sites not required
to evaluate, but
must submit 6month progress
reports on
compliance with
program model

ROAR
(cont.)

Requirements for Local
Sites to National Center or
Regional Offices

Quality Assurance Activities

Recruitment
Sources

Ability to Tailor
Services for
Special
Populations

National Range of
Costs

National Range of
Funding Sources

Typical
Administering
Agency

To national center:
• Extensive application
from clinic or hospital
(must be clinical site).
¾ Required to have at
least 50% of
children at or less
than 200% federal
poverty level.
¾ Services must be
available to all
children attending
the clinic regardless
of income
¾ Needs to be willing
to incorporate
ROAR in practice
and fund-raise (50%
year 1, 75%
thereafter).
• Once funded, contract
regarding program model
– books given out by
primary care provider,
age group of children,
federal funding
restrictions regarding
50% of children being at
or below 200% federal
poverty level
• Site doctors take training
• Submit progress report
every 6 months

6-month progress report required,
including medical provider
questionnaire, to help identify
problems and assess quality of
program implementation. Questions
include updated info about the
population served, the site’s book
funding needs, the site’s fundraising
efforts, # of parent referrals to other
literacy resources, and # of
volunteers. The medical provider
questionnaire evaluates how medical
providers give anticipatory guidance
about early literacy to parents.

Regional coalitions
undertake outreach to
launch new
programs.

Books in a
variety of
languages. In
California, the
13 primary
languages are
English,
Spanish,
Vietnamese,
Hmong,
Cantonese,
Tagalog,
Korean,
Mandarin, Thai,
Arabic, Russian,
Japanese, and
Hindi.

Scholastic distributes
books on behalf of
ROAR. Discounts
negotiated with 21
publishers – average
price $2.50 per book
(vs. $6 retail).

Federal funds:
National program budget
is $14 million/year
(mostly for books)

Hospital or clinic

To regional office:
• None required
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ACCESS database shared between
national and regional coalitions. It
has contact info for individual sites
and all reports filed by sites,
including progress reports, medical
provider questionnaires, and site
observation tools. The state
coalition undertakes follow-up and
provides assistance when feasible to
sites that may be struggling with
some aspect of program
implementation, quality standards, or
sustainability
National ROAR has tools (not yet
mandatory) for site self-assessment
including site observation and parent
survey. Coalition leaders use the
Site Observation Tool to help
evaluate sites first-hand whenever
they undertake an in-person visit.

ROAR in 90% of
residency programs
so most doctors
familiar with model
once they begin
practice
Rural outreach
initiative in North
and South Dakota
and Alaska
Expansion initiative
in LA County
(through CA
Endowment) to help
15 of poorest clinics

The San Jose site
has physicians
who are fluent in
Spanish. Books
are in English
and Spanish;
there are
Vietnamese,
Chinese, and
Hindi children
but not enough
to warrant
ordering books
in those
languages.
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Total cost is $25 per
child per 4.5 years of
program (10 visits @
$2.50 per book per
visit).
No overhead or
administrative costs
in budgets – because
part of well-child
visit. For example,
the amount of time it
takes to coordinate
volunteers and order
and inventory books
is not tracked.

♦

♦
♦
♦

$4 M appropriation
from federal Dept of
Ed
$2.5 M private funds
$6 M raised by local
sites
$1.5 M in-kind books

National ROAR funds
sites 50% first year and
25% ongoing
State funds:
CA has grant from state
library
Private funds:
Foundations,
corporations, churches,
individuals, volunteers.
Major funding from
Annie E Casey to
replicate nationally.

Comments

Program is
endorsed by the
American
Academy of
Pediatrics.

APPENDIX 17. READING IS FUNDAMENTAL (RIF)
Scope & Scale of
Program

Program Goals

Program Services

Scheduled and
Typical Onset,
Duration, and
Frequency of
Services

Population
Served

Staff Background
and Training
Requirements

Nationally: In 2003,
more than 25,000
sites and 450,000
volunteers served
over 5 million
children and
distributed almost 16
million books.
Ages served:
0-2: 14%
3-5: 19%
6-11: 62%
12-14: 11%
15+: 4%

Prepare and
motivate
children to read
by delivering
free books and
literacy
resources to
those children
and families who
need them most.

RIF programs include:
• National Book Program (NBP):
RIF’s flagship program providing
free books and literacy resources.
• Shared Beginnings: Young
parents (often teens) practice
reading aloud and other activities
to support emergent literacy in
their infants and toddlers.
• Family of Readers: Family
literacy program that encourages
parents to increase reading with
and support learning of their
children ages 0-10.
• Running Start: Challenges first
graders to read 21 books in 8-10
wks.
• Books on the Menu: Oldest
elementary students read to
youngest.
• Care to Read: Early literacy
program that supports children’s
emergent literacy skills through
training and resources for
childcare staff in center- and
home-based childcare programs.
• Events & Contests, e.g., National
Reading Celebration, national
poster contest, community reading
challenge.
• Pilot Programs: Club RIF, Book
Clubs.

National Book
Program:
Generally
consists of three
book distribution
events per year,
held at least one
month apart.
Each child
receives one
book per
distribution.
(Summer
programs must
hold at least 2
distribution
events.)

Children of all
ages, with
focus on 0-11
and “at-risk”
of educational
failure.

RIF Coordinators:
No specific
experience required,
but usually teachers,
librarians, early child
educators, members
of parent, teacher or
service groups, health
or social services
agency staff.

SF, San Mateo,
Santa Clara,
Alameda & Contra
Costa counties:
34 RIF programs,
operating at 280
school- or
community-based
sites, serving 59,732
children.
Ages served:
0-5: 16%
6-11: 66%
12+: 18%
(See Comments
column for detailed
breakdown of
programs by county.)

Goals:
• Provide
new, free
books and
literacy
resources to
children and
their
families.
• Motivate
children to
read.
• Generate
community
support for
literacy.

All other RIF
programs with
the exception of
Care to Read are
based on the
National Book
Program with
specialized
components
added.

In order to
receive federal
funding, a
program must
serve at least
100 children,
80% of whom
must be at-risk
(some longstanding
programs may
have waiver to
serve a lower
percentage of
at-risk.)
Since 2002,
increasing
focus on
serving 0-5-yrolds.

Bay Area sites primarily operate the
National Book Program.
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Coordinators assisted
by parents and other
community
volunteers.
Limited annual
training received
directly from
materials provided by
RIF national office,
supplemented with
phone calls and/or
visits from RIF
national staff as
needed.
In large program sites
(e.g., school
districts), RIF
coordinator may train
individual school site
staff on how to
operate program.

Case
loads,
Group
Size
N/A

Services Provided by
National, Regional
Offices

Evaluation
(types, role
of national
center)

Program Content
re: Early Literacy,
Parenting

National offices:
• Assistance to set up
local RIF programs
and TA with
fundraising, parent
involvement, etc.
• Funding through
federal grants to
qualifying programs.
• Funding through
corporate and
foundation grants for
additional special
literacy program
components.
• Access to catalogues
to order discounted
children’s books from
publishers.
• Detailed Intranet site
and monthly
newsletters for
program
coordinators.
• RIF handbook with
instructions and tips
for running programs.
• Training & updates
through videos and
other distance
learning.

RIF national
office
collects data
on program
participation. No
evaluation
of program
impact.

National Book
Program: Focus is
on motivating
children to read,
making it fun,
allowing children to
choose books for
ownership, and
increasing exposure
to books. Volunteers
encouraged to do this
by creating book
distribution events
that encourage
parent/caregiver
participation and that
incorporate
storytelling,
costumed book
characters, guest
readers, author visits,
etc.

No regional
coordinating office.

Other RIF programs
(e.g., Shared
Beginnings, Family
of Readers) are based
on NBP but have
more extensive
parental involvement,
more formal structure
and curricula. Care to
Read consists of six
workshops for child
care staff.

RIF
(cont.)

Requirements for Local Sites to
National Center or Regional
Offices

Quality Assurance
Activities

Recruitment
Sources

To become a RIF program:
• Programs must submit 2-page
application identifying number
of children to be served,
percentage of at-risk children,
and availability of local
matching funds. RIF verifies
eligibility for federal funds.
• Identify a local RIF coordinator.
• Form group of at least three
people to select books to
purchase for book distributions.
• Raise funds to purchase books
(25-100% of total cost
depending on eligibility for
federal funds).
• Complete distribution report for
each federally funded book
distribution.
• Serve at least 100 children, 80%
or more of whom are at-risk
(unless grandfathered program.)
• Complete year-end performance
report on activities.

Program monitoring:
• Sites must submit
reports after each
book distribution.
• Sites must submit
annual year-end
summary to
describe number of
books purchased
and children
served,
characteristics of
population served,
whether program
goals/outcomes
met.
• National staff
periodically visit
sites.
• RIF coordinators
and authorized
representatives of
local program
organizations sign
contract agreeing
to abide by
program guidelines
and monitor site
compliance.

Marketing and
outreach to
develop new
local program
sites occurs
mostly through
word of mouth
and
presentations
by RIF
national staff
at professional
education/
child
development
conferences.

National Book Program:
• Sites must order enough books
to ensure that every child has a
selection of books from which
to choose his or her book to take
home.
• Each book distribution must
include motivational activities.
• Each child must receive the
appropriate number of books
over the year, usually three
books through three separate
book distributions.
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Newly formed
State and
Regional
Initiatives
Team was
allocated $1
million budget
last year to do
targeted
outreach to
develop more
communitywide RIF
programs.

Ability to
Tailor
Services for
Special
Populations
NonEnglish
speaking:
Books
available in
English,
Spanish,
Arabic,
Chinese,
French,
German,
Hmong,
Japanese,
Korean,
Lao,
Filipino,
Portuguese,
Punjabi,
Russian,
Somali, and
Vietnamese.
Most books
are English,
with many
Spanish
selections.
Other
languages
are available
in smaller
quantities.

National Range of
Costs

National Range of
Funding Sources

Typical
Administering
Agency

Comments

Average costs:
$1.50-2.00 per
book

National: U.S.
Dept. of Education
is primary funder
for NBP, Shared
Beginnings, and
Family of Readers.
Corporate and
foundation grants
support special
literacy program
components, e.g.,
lending libraries,
Care to Read
trainings.
Corporate partners
include: 180 book
publishers, CocaCola, Nestlé,
MetLife, Toys R
Us, Verizon, NBA.

National: Any
public agency or
private nonprofit can
administer a
local program,
i.e., be fiscal
agent.

LeConte Elementary, Berkeley USD (K-5 science
magnet school w/dual language immersion program):
RIF coordinator is the school reading specialist.
Operated schoolwide program for 350 children (40%
low income), distributing 1050 books per year.
Bilingual (English/Spanish) parent activities.
Fundraising and parent involvement organized
through PTA. Have schoolwide “literacy week”, as
well as literacy nights with parent workshops.

National
breakdown of
sources of support
for local
programs (2002):
Local businesses:
47.5%
PTA/PTOs: 36.4%
Schools: 23.4%
Service clubs:
16.8%
Libraries: 7.2%
State/local govt:
6.5%
Charities: 3.5%
Other: 7%

Bay Area:
Primarily operate
in elementary
schools.
Administered by
single school,
school districts,
county offices of
education, or
other public
agencies.

Local programs
which qualify for
federal funds (most
RIF programs)
must pay 25% of
book purchase
costs. No other fees
charged by RIF.
Some programs
contribute more
than 25% match to
supplement book
purchase budgets,
others pay 100% if
don’t qualify for
federal funding.
Programs serving
migrant children
are eligible for
100% funding from
RIF.
Total costs vary
widely depending
on number of
children served and
structure of local
program. Nearly all
operate through inkind staff or
volunteer support.
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Program sites
(2002):
Schools: 61%
Head Start: 23%
Child care ctrs:
5%
Libraries: 1%
Community &
recreation ctrs:
1%
Other: 9%

San Francisco RIF program operated through
SFUSD at 20 elementary schools. Coordinator is
district staff person. Provides annual orientation to
coordinators at individual schools. Matching funds
provided from the district budget and PTAs.
Program sites and participation by county:
Alameda: 13 programs (5 National Book Program, 6
Private NBP, 2 Shared Beginnings), providing 106
sites (91 NBP, 10 Private NBP, 5 SB), serving
36,642 children (34,540 NBP, 1,642 Private NBP,
460 SB)
Contra Costa: 4 programs (3 NBP, 1 Running
Start), providing 37 sites (36 NBP, 1 RS), serving
3,121 children (3,001 NBP, 120 RS)
San Mateo: 5 programs (1 Family of Readers, 4
NBP), providing 80 sites (11 FOR, 69 NBP), serving
8,579 children (730 FOR, 7,849 NBP)
San Francisco: 3 programs (all NBP), providing 25
sites, serving 5,882 children
Santa Clara: 7 programs (all NBP), providing 29
sites, serving 5,920 children

APPENDIX 18. SCHOLASTIC
Scope/Scale of Program

Scholastic has two
curricula for preschools:
Building Language for
Literacy –a
supplementary literacy
curriculum which has
been on the market
several years and is in
widespread use
Scholastic Early
Childhood Program –a
comprehensive
curriculum covering
language arts, science,
math, and social studies
that went on the market in
summer 2003. It is used
by 14 preschools in
Merced City School
District, but it is not clear
if it is used elsewhere in
California. Scholastic
sales and usage
information is proprietary.
Has been adopted by the
state of Texas as one of its
preschool curricula and is
in widespread use in
Texas.

Program Goals

Building Language
for Literacy – early
literacy
Scholastic Early
Childhood Program
•

•
•

School readiness
in all areas of
development –
academic, social,
personal, and
physical.
Focuses on
cross-curriculum
language
development.
Also promotes
parent
involvement.
Designed to be
in alignment
with Early
Reading First
initiative which
is part of No
Child Left
Behind.
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Program
Services

Curricula

Scheduled
and Typical
Onset,
Duration, and
Frequency of
Services
Both curricula
cover one
academic year,
in preschool.
CD for
teachers has
template for
each week, to
cover a 10month
academic year.
Both curricula
are intended to
be delivered
daily, from 1
to 4 hours
depending on
the length of
the preschool
day and the
curriculum
chosen.

Population
Served

Staff Background and
Training Requirements

Case loads, Group
Size

Preschool
children
(ages 3-5,
primarily
age 4) of all
backgrounds

Background: Typically
preschool teachers, but local
requirements vary. For
example, in Merced lead
teachers must have a BA and
be eligible for the California
Commission on Teacher
credentialing permits for
Children’s Center Supervisor.
Instructional aides need to
take 6-12 Early Childhood
Education credits, which they
can do while working, and
receive an AA or pass a test of
basic skills.

No special
standards, other
than what is
required by
California
regulations for
preschools: an
adult/child ratio of
1:8.

Training:
Building Language for
Literacy – none – it is selfcontained and easy to
implement, and comes with
teachers’ guides and lesson
plans on CD.
Scholastic Early Childhood
Program – 2 days of training
for teachers. Day 1 is an
overview of materials and
methods to implement
instructional strategies. Day 2
is a CD interactive toolkit for
teachers to develop daily
lesson plans.
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Services
Provided by
National,
Regional
Offices

Evaluation
(types, role
of national
center)

Program Content re: Early Literacy,
Parenting

National:
• Sales

No national
evaluation.

California:
• Sales
• Training and
technical
assistance to
school
districts
• Assistance
with Early
Learning
First
applications

School
districts may
undertake
their own
evaluation
but it is not
centrally
collected.

Building Language for Literacy:
Research-based foundational language
curriculum. Uses characters to foster
learning in the areas necessary for
literacy (Nina the Naming Newt for
oral language, Reggie the Rhyming
Rhino for phonological awareness, and
Leo the Letter-Loving Lobster for letter
knowledge) and all characters support
print awareness. Characters do
interactive activities based on familiar
settings chosen by the child (home,
supermarket, zoo, etc). Provides lesson
plans, supplementary literature, and
tools to develop a literacy rich
environment. Fits into teacher’s
existing curriculum and builds on
child’s prior experiences.
Scholastic Early Childhood
Program: Research-based curriculum
featuring Clifford the Big Red Dog.
Includes instruction; child-centered
exploration; English and Spanish
resources including an ESL component,
parent component with weekly
activities for parents and children;
professional development for teachers;
and child assessments. Focuses on oral
language, phonological awareness,
letter knowledge, and print awareness.

Requirements for Local Sites
to National Center or to
Regional Offices

Scholastic
(cont.)

To National Center:
None, although the teachers’
edition of the Early Childhood
Program has standards for
students to meet.
To California Regional Sales
Office:
None.
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Quality Assurance
Activities

Field-tested before
product placed on
market; after-market,
no quality assurance
system for users

Recruitment
Sources

Sales through
catalog, Internet,
and word-ofmouth

Ability to Tailor Services for
Special Populations

National Range of Costs

National Range
of Funding
Sources

Scholastic Early Childhood
Program: Available in Spanish as
well as English, and has an ESL
component which has lessons for
English Language Learners
embedded in the structure of the
teaching plan.

Building Language for
Literacy - $1,200 for
both phases (6 units each,
total 12 units)

Typically
purchased by
school or district
staff with local
or grant funds

Local sites are responsible for
tailoring services as needed. For
example, Merced has a policy to hire
bilingual teachers and instructional
aides in Spanish and Hmong.
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Scholastic Early
Childhood Program $2,500 per classroom
including training.
English or Spanish, halfday or full-day preschool

Typical
Administering
Agency

Schools and
school districts

Comments

California has no official
preschool curriculum.
Some states (including
Texas) have adopted a
preschool curriculum, but
California only has a K-6
curriculum. For example,
in California, the State
Board of Education has
adopted two language arts
curricula for K-6
(Houghton Mifflin and
Open Court).

APPENDIX 19. TAKE HOME BOOK
Scope & Scale of
Program

Program operates in
Bay Area only.
Approx. 2,300
participating
classrooms/teachers in
400 elementary schools
serving 46,000
children/families per
year in SF, San Mateo,
Santa Clara and
Alameda Counties.
Reaches approx 70% of
kindergarten
classrooms in San
Mateo County, 100% of
kindergarten
classrooms in Santa
Clara County, 100% of
K-1 (by Fall 2004)
classrooms in San
Francisco, and 9% of
kindergartens in
Alameda County.
Additional 2nd grade
classrooms participate,
but statistics not
available because not
funded by THB

Program Goals

Program Services

Mission:
Increase the
literacy skills of
primary students
by providing
books to families
to read to and
with their
children and by
helping parents
be more
informed about
their children’s
reading
development.

Turn-key program
encouraging reading in
the classroom and at
home by providing K-2
classrooms with books,
take-home book bags, and
related literacy activities
for teachers and parents.

Goals:
• Increase
student
literacy
skills,
through
increased
access to
books
• Increase
parent
involvement
in their
child’s
literacy
development
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Services:
• Distribution of books,
bookbags, and story
drawing journals to
children in
classrooms.
• Short trainings and
handouts for teachers
and principals
describing how to
deliver program.
• Provision of handouts
to be distributed to
parents and
encouragement to
develop parent
engagement events
(e.g., literacy nights
at schools.)

Scheduled/
Typical
Onset,
Duration,
and
Frequency
of Services
Set of 30
books
rotated
weekly in
each
classroom
for full
school year.
Each set of
books
expected to
be reused for
5 years.
Children
take home
one book
per week.

Population
Served

Staff
Background
and Training
Requirements

Case
loads,
Group
Size

Services Provided by
National, Regional
Offices

Evaluation
(types, role of
national center)

Program Content re: Early
Literacy, Parenting

Targets K2nd grade,
with highest
priority on
reaching all
kindergarteners.

Program is
intended to be
delivered by
classroom
teachers.

Each set
of books
is
designed
for a
classroom
of 20
students.

Regional offices:
• Work with district
curriculum directors
to introduce THB to
all school principals
• Initial training to at
least one teacher per
school upon program
start-up (prefer to
meet with teachers of
all participating
classrooms if
possible.)
(Districts/schools
responsible for
program maintenance
after the first year.)
• Provide books, bags,
and other materials
through simple
ordering procedures
• Fundraising
• Organize annual
year-end evaluation
• Continuous
improvement through
periodic monitoring
of classrooms, and
support to teachers,
principals, and
district administrators

Year-end 1-page
questionnaires
administered to
parents and
teachers to gauge
changes in
reading behavior
and client
satisfaction.
(Findings
incorporated in
program
description
documents; no
separate report.)

Each classroom receives a set
of 30 books and bookbags that
allow students to take home a
different book each week.
Books are recommended by
teachers and selected for
inclusion by a committee with
college faculty, librarian,
teacher, parent and student
participants.

Focus of
THB is to
work with
districts to
implement
the program
in all
schools in a
grade-level.

Program is
largely turnkey; THB
provides initial
introduction to
the program to
district and
school staff
through oneon-one and
group
meetings.

Emphasis is
on serving
lowerincome
students, but
done
through
targeting of
communities
and schools,
not
individual
students.
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One FTE
program
director
coordinates
entire
program.

Stanford GSE
conducting
evaluation using
the CA Reading
& Literacy
Classroom
Assessment to
compare
progress of
students in
participating vs.
non-participating
classrooms in
one district in
South San
Francisco.

Teachers conduct regular readaloud activities in the
classroom using the THB
books. Students use journals
(in class and at home) for
related writing and drawing
activities and present results in
class. Principals encouraged to
conduct a weekly classroom
read-aloud.
Parent Guide provides ideas to
encourage parents to read
regularly with their children
and to use the story drawing
journal at home.
Materials distributed to
parents by various
mechanisms (e.g., students
taking them home, parent
night events)

Requirements for Local Sites
to National Center or
Regional Offices

Take Home
Book (cont.)

District-wide interest and
district-level support required.
Encourage districts to have all
schools participate and
principals to build the program
into ongoing instructional
plans.
Teachers must follow program
protocol (i.e., circulate books,
read aloud, use journals,
engage parents, etc.)

Quality Assurance
Activities

THB staff conducts
periodic site visits,
provides program
improvement support
when needed, and
responds to other
requests for support.

Recruitment
Sources

Ability to Tailor
Services for Special
Populations

National Range of Costs

National Range of
Funding Sources

THB staff
outreach to
selected districts
and linked to
funder interests.

Non-English speaking:
Parent guide available
in English, Spanish and
Chinese. Children’s
books available in
English and Spanish.
(Kits can be ordered
entirely in Spanish, or
in English with Spanish
supplement for
bilingual classrooms.)

$600/classroom for books,
bags, teacher & parent
resource materials and one
year supply of student
journals. (Books and bags
expected to last for 5 years.)
Translates to annual per
student cost of $6.
Additional journals can be
downloaded from website or
ordered for $50 per set.
Parent materials can be
xeroxed by schools/districts
for continued distribution.

Primarily private
foundation-supported.
Silver Giving
Foundation funded
program start-up and is
lead funder of ongoing
administration,
development, and
dissemination in the
Bay Area.

Administer year-end
evaluation.

THB raises funds to provide
initial materials free to
schools/districts. Schools
must pay for replacement
items (e.g., lost books/bags.)
Actual replacement rates are
low (3% annually.)
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Some schools
contribute matching
funds or have covered
costs to continue the
program beyond first 5
yrs.

Typical
Administering
Agency

School districts
and schools.

Comments

SFUSD operates
program free of
charge (supported
entirely by Silver
Giving funds raised
by THB.)
230 kindergartens
(80 schools = 100%)
have implemented
the Kinder Program
as of Sept. ’03.
230 first grades
(100%) will have
implemented the
First Grade Program
by Sept. ‘04.

APPENDIX 20. TALK REACH READ

Scope & Scale of
Program
Operates in the
New York City
area only.
Currently have 2530 trained “literacy
associates”
providing training
to 190 registered
family child care
providers and 50
registered group
providers, serving
570 children.

Program Goals

Program Services

Increase
competency of
child care
providers
(especially family
care providers) to
use books and
encourage literacy
development at the
youngest ages.
Also to encourage
parents to read with
their children.

Child Care Inc., a
resource & referral
agency, trains
“literacy associates”
who provide training
to family child care
providers. Program
components include:
• 1-day train-thetrainer
workshops.
• Direct training of
family care
providers.
• Free books for
use to establish a
library on-site, as
well as books
distributed to
families to take
home.
• Encourage
family reading.

Goal for 2004/5 is
to train up to 50
literacy associates
to reach up to 400
care providers. (At
average of 4
children/families
per provider, would
reach approx. 1600
children/families)
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Scheduled and
Typical Onset,
Duration, and
Frequency of
Services
1-day training
workshops to prepare
Literacy Associates.
Literacy associates
provide single 6-12hour workshops
directly to family
care providers, plus
offer follow-up
support and
networking
opportunities.

Population
Served
Children in
family child
care, 6
weeks to 5
years old;
usually lowincome
families.

Staff Background and
Training
Requirements

Caseloads,
Group
Size

Literacy Associates:
Are typically staff of
local family child care
support organizations.
Participate in 1-day
train-the-trainer
workshops.

N/A

Family Care
Providers: Wide range
of backgrounds and
experience. Participate
in 6-12 hour trainings
offered by Literacy
associates.
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Services Provided
by National,
Regional Offices
•
•

•

•

Training of
trainers.
Distribution of
training guide
books and other
materials.
Distribution of
free children’s
books (through
First Book
program.)
Technical
support (as part
of CCI’s
broader services
to child care
providers.)

Evaluation
(types, role
of national
center)
N/A

Program Content re: Early
Literacy, Parenting
Talk Reach Read provides
training and guidance to child
care providers on simple ways
to increase exposure to books
and development of preliteracy skills in their daily
activities with children.
Training includes tips on
encouraging parents to read
with and support literacy
development of their children.

Talk Reach
Read (cont.)

Requirements for
Local Sites to
National Center or
Regional Offices
Literacy Associates:
Within six months of
being trained, must
deliver a minimum of
two trainings.
Family care
providers:
• Participate in
workshops on
TRR materials.
• Distribute books.
• Talk with parents
about reading to
their children.

Quality Assurance
Activities
Participants asked to
complete assessment
forms at the end of each
training.
Coordinators or directors
convene follow up
meetings with providers
to discuss experience with
program, successes and
needed improvements.

Recruitment Sources
Trainers recruited through
outreach at various CCI
trainings, support group, board
and member meetings.
No screening of
children/families. TRR serves
all children enrolled in sites
whose staff have received
training.

Ability to Tailor
Services for Special
Populations
Non-English speaking:
Some trainings are
bilingual (EnglishSpanish).
Some of the free books
that are distributed are in
Spanish.
Other issues:
Working to adjust training
to better serve family care
providers with lowliteracy skills.

National Range of Costs
No cost to providers or
trainers who receive
training. Participants
receive a small gift, e.g.,
gift certificate to a
children’s book store.
(Note expansion of
program may be hindered
by lack of financial
incentives for trainers.)
CCI operates program for
$150K per year. This
budget covers only
staffing for outreach and
training.
Initial development cost
of materials by Child Care
Action Campaign
unknown.

National
Range of
Funding
Sources
Program
operations
supported by
Citigroup
Foundation.
Books
provided by
Scholastic
and through
First Book.

Typical
Administering
Agency
TRR is
administered by
Child Care Inc. in
NY.
Implemented
through staff of
child care resource
and referral
agencies.
TRR activities
delivered through
family child care
providers and some
infant & toddler
care centers.

Comments

Talk Reach Read was
originally developed by
the Child Care Action
Campaign and piloted in
several cities (e.g., NY,
Chicago). Child Care
Inc. took it over in mid2003 when CCAC
closed.
CCI has altered the
original train-the-trainer
model to be more
effective with less
experienced staff.
A key challenge is how
to embed programs with
providers, meet ongoing
needs for support and
capacity-building.
CCI not interested in
administering TRR as a
national program, but
Citigroup does want to
expand to other locations
where Citigroup has a
significant business
presence.
Note: CCI also runs Get
Ready to Read, a
program for family child
care providers sponsored
by the National Center
for Learning Disabilities.
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APPENDIX 21.
UNIV. OF TEXAS: CENTER FOR IMPROVING THE READINESS OF CHILDREN FOR LEARNING AND EDUATION (CIRCLE)
Scope/Scale of Program

Center for Improving the Readiness of
Children for Learning and Education
(CIRCLE) is a program of the University of
Texas Houston Health Science Center.
CIRCLE provides research, training, and
support to preschools, schools, and the
education field nationwide via several
separate initiatives:
National Classroom Literacy Interventions
and Outcomes (CLIO), a research
demonstration project in partnership with the
Letter People, in 120 Even Start sites
(including in California) Texas – Early
Childhood Initiative (professional
development, evaluation, and clearinghouse)
statewide; Reach Out and Read expansion to
all pediatric clinics in Texas; Texas Education
Association grant for teacher training,
assessment, and mentoring in 21 sites; PALS
parenting program at 5 Even Start sites.
Projects in Houston - training child care staff,
working with YMCA on school readiness, and
Preschool Curriculum Evaluation. On-line
professional development piloted in Houston
and will be taken to 4 communities across the
US (Florida, Louisiana, Maryland, and Ohio);
also evaluating two preschool curriculums.
California – CIRCLE is providing training to
preschools in Merced, Elk Grove, Tehama,
and Orange County.
There are more than 50,000 children in the
database of pre-post child assessments.
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Program Goals

Program Services

CIRCLE has developed a research
database on early childhood
development and uses this
information to promote the goals
of the Texas Statewide Early
Childhood Initiative:
• Set up a clearinghouse for
program development, data,
and resource materials for
early childhood programs
• Offer improved teacher
training in early child
development including preliteracy, social/behavioral
competence, and parent
involvement
• Develop tools for program
evaluation

CIRCLE provides
training and technical
assistance based on
research, as well as
evaluation. CIRCLE
provides consultant
visits, child
assessments (on
handheld PDAs),
mentoring, and
external evaluation of
children.

CIRCLE addresses the following
goals:
• Promote early literacy and math
skills in young children
• Help parents learn parenting
skills
• Prevent child abuse or neglect
• Build the parent-child
relationship
• Promote parent literacy
• Promote children’s socialemotional development
• Promote parent involvement in
their children’s schooling

Scheduled
Duration
and
Frequency
of Services
Variable

Population
Served

Staff
Background
and Training
Requirements

Case loads,
Group Size

Children
ages 0-5;
target lowincome

CIRCLE staff
include
professional
researchers,
trainers, and
teachers.

Variable.

CIRCLE
provides
services to
staff and
practitioners
from all
backgrounds.

Summer training:
• 3-day
administrator/
coordinator/
mentor training
• 4-day small group,
interactive teacher
training
School year training:
• Weekly 1-hour inclass teacher
coaching and
follow-up
• Monthly full-day
training for
classroom mentors
and program
coordinators
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There are
185-200
staff
providing
support to
2,800-3,000
teachers
with
classrooms
of 15-20
children
each.

Services
Provided by
National,
Regional
Offices
All services
are provided
by CIRCLE,
either in
Houston or onsite.
Services are
tailored to
local needs.

Evaluation (types,
role of national
center)

Program Content
re: Early
Literacy,
Parenting

Some randomized
trials. All are prepost comparisons
of child data; one
study is accepted
for publication
though none are
published yet.

The CIRCLE
approach asserts
that the
emotional/social
development of the
child is essential
and needs to be
balanced with
cognitive
development. The
predictors of early
literacy are
phonological
awareness,
language, and letter
recognition. These
skills are built
through the
CIRCLE approach.

Target and control
classrooms, where
some teachers are
randomly assigned
to treatment
condition and 8
children from each
class are randomly
selected for the
pre-post child
assessment. There
is also a monthly
evaluation of
teacher behavior.

PALS is a parent
literacy program
that coaches
parents to develop
warm, nurturing
relationships,
playing with their
children and also
incorporating
games and fun
activities with
letters.

CIRCLE
(cont.)

Requirements for
Local Sites to National
Center or Regional
Offices

Quality Assurance
Activities

Recruitment Sources

Ability to Tailor
Services for Special
Populations

National Range
of Costs

National Range of
Funding Sources

Typical Administering
Agency

Comments

CIRCLE does not
directly supervise sites.
However, when
CIRCLE is involved
with a site, CIRCLE
requests feedback on
the effectiveness of the
intervention.

CIRCLE works with
sites to understand
what approaches are
effective and is
involved in ongoing
research to improve
training, evaluation,
and technical
assistance.

Word of mouth. CIRCLE is part
of the Texas Early Childhood
Initiative and is approached by
agencies and organizations that are
interested in receiving professional
services.

CIRCLE provides
training and support
to sites with children
of all backgrounds
and abilities.
CIRCLE provides
guidance in making
adaptations.

Pre-post child
assessments cost
$90 per year per
child for the
testing plus the
cost of data
analysis.

CIRCLE has received
federal and state funds
as well as private
funding depending on
the project. Federal
funding sources include
Dept of Education (IES
(Institute for Education
Science and IERI
(Interagency Education
Research Initiative),
NIH (National Institute
of Health), NICHD
(National Institute for
Child and Human
Development), and
NSF (National Science
Foundation).

CIRCLE works with a
variety of agencies.
For example, training is
generally arranged by
individual school
districts, while
evaluation may be in
partnership with federal
or state agencies.

CIRCLE was
established 3 years ago.
Core value is that
training, evaluation,
and other services are
driven by scientific
research.

There is a Spanishlanguage training and
manual. The child
assessment and
external evaluation of
children is also
available in Spanish.
The professional
development provides
training and
mentoring to teachers
working with children
who speak other
languages other than
English or who have
emotional and
developmental issues.
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Training costs
vary; the threeday on-site
preschool
language and
literacy training
costs
approximately
$8,000 for two
trainers, plus
travel costs.

CIRCLE works with
school districts, Head
Start programs,
licensed child care
providers, and others
who request services.

CIRCLE offers a
combination of research
together with the
perspective of
practitioners from the
classroom.
The CIRCLE approach
is aligned with national
Head Start standards,
the NAEYC (National
Association for the
Education of Young
Children), the IRA
(International Reading
Association) position
paper, and Texas
preschool standards.

